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Abstract

The historical developments of infant schools ire&rBritain andsalles d’asilein France—both precursors of
present-day preschools—were interconnected. Howelistorians have not yet analysed specifically how
transnational exchange influenced the growth anireaof these institutions. Drawing on archival adand
secondary sources, and using a combined compaiatiddransnational approach, this study aims tcedgnthis
omission. It traces the evolutions of British infagchools and Frencéalles d’asilefrom their beginnings to their
affiliation with the education systems in theirpestive countries—i.e. from 1816, when Robert Ofmmded the
first infant school in Britain, to 1881, when tlalle d’asilewas incorporated as an integral part of the French
education system (renamé&dole maternelle The study also shows how ideas about infant atthrc and the
motives and experiences of educators and sociarmefrs spread across British borders and influertbed
development ofalles d’asile.

Keywords:education; childhood; infant schools; comparatiigdrical and transnational analysis; Great Britama
France.

Introduction

Beginning in 1816, infant schools emerged in ddfdrparts of Great Britain. They provided
education and protection for children from workiclgss families below the age of school
enrollment. Ten years later, the firsalle d’asilewas set up in France, an institution which
fulfilled virtually the same functions as infanth®ols in Britain. This study examines whether
British infant schools had served as models forctieation ofsalles d’'asilen France. As Britain
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and France share a similar industrial past, schdlave studied them in tandem on other related
topics (e.g., with regard to public schools andural relations). But whether their respective
infant education movements were interconnected iremanderexplored. The present study
addresses this question. It analyses the origidshistorical trajectories of 19century infant
schools in Britain and considers whether the mstaed pedagogical ideas of British educators
and social reformers influenced the evolution ahdracter ofsalles d’asilein France. The
period under review is from 1816 to 1881. Thishis period of growth of infant education from
the inception of the first private institutions (B in Britain and 1826 in France) to their
incorporation into the public education system (L&Ad 1881, respectivel§)As this paper will
show, thesalles d’asilein France evolved within transnational contextiti8in infant schools
being their precursors and inspiring examples. €hwsder transfer of information laid the
foundation for the establishment sdlles d’asile.However, sponsors, staff, and supervisors of
salles d’asiledid not always approve of the educational conctatshad been developed across
the Channel. As a consequence, individsalles d’asile developed both transnational and
regional character, depending on the convictiond attitudes of key decision makers and
personnel osalles d’asile among other factors.

Method

The study relies on a combined comparative andstiaional historical approach. While the
comparative approach attempts to isolate the léstodevelopments in each country to capture
their specificities relative to each other, thensr@ational approach is used to study intersocietal
relations, transfer, and influences between Bri@id Francé.In particular, the comparative
approach serves to analyse the historical develofmmef infant education with regard to
equivalences and discrepancies in the two couhtegperience$. However, to treat the
historical developments in each country as autonsmse to ignore the connections between
them. Thesalles d’asilemight not have been invented if the infant sch@asoss the Channel
had not set an example for them. For instance,exi&srof an infant school pedagogy developed
in Britain were imported to France when infant shmanuals were translated into French. For
this reason, the study adopts a transnational apprim addition to the comparative approach to

! Félix Narjoux,Les Ecoles Publiques en France et en Angleterrers@action et Installatior{Paris: V.A. Morel et
Cie., 1877); Ceri Crossley and lan Small, e®&udiesin Anglo-French Cultural Relations: Imagining Frasc
(London: Macmillan Press, 1988).

2 Jill Shefrin, ‘Adapted for and Used in Infants’H®ols, Nurseries, &c.”: Booksellers and the Infaohool Market’,
in Educating the Child in Enlightenment Britain: Bddéie Cultures, Practicesed. Mary Hilton and Jill Shefrin
(Farnham: Ashgate, 2009), 163-80; Eric PlaisanceSyivia Rayna, ‘Early Childhood Schooling and &dization
at French Nursery SchooProspectsXXXIV, no. 4 (2004): 436.

% Micol Seigel, ‘Beyond Compare: Comparative Mettadtér the Transnational TurrRadical History Review1
(2005): 62-90; Michel Espagne and Michael Wernds. gransferts. Les Relations Interculturelles dansspgce
Franco-Allemand, XVllle et XIXe siécléBaris: Editions Recherche sur les Civilisatioh888); Pernilla Jonsson
and Silke Neunsinger, ‘Comparison and TransferFuitful Approach to National History?§candinavian Journal
of History32, no. 3 (2007): 258-80.
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look at developments that spill over British bosiés France.Specifically, the transnational
approach focuses on the migrations of infant edmicaddvocates, social reformers, and
pedagogical concepts across national boundariesekhsas on the connections betwaafant
schoolsin Britain andsalles d’asilein France.

Comparative and transnational approaches are cdigpand can be used to complement
each other. While the comparative approach can ghatinfant schools anshlles d’asileare
distinctive in some respects, the transnationalr@gh examines the extent to which these
institutions are interrelated and share a commetohi. The transnational approach thus helps
explain why Britain and France converged or divdrgéth regard to particular developments in
infant educatiof.

Review of the literature
Previous research has analysed a number of questdating to 18-century infant education
mostly in nation-specific contexfsHistorical studies about early childhood educaiiorGreat
Britain have considered the type of care and edutatfered to children of pauper and working
classes in Owen’s community in New Lanark, Scotfamkamined traditions and policies of
early childhood education formed in several Europeauntries in the wake of Owen’s creation
of the first infant school; and focused on the fding of infant schools in LondohThey have
reconstructed how an infant school system was edgatBritain after the founding of the infant
school in Westminster under the guidance of SaMlikelerspin, who was first an infant teacher,
then superintendent of the London Infant Schooli€gcand later the director of the Society of
Infant Schools, an association which aimed to distabinfant schools across Britaifi.In
addition, research has highlighted how pioneerstedcher training contributed to the
dissemination of pedagogical ideas on infant edoicatcross Britairt:

In France, scholars have analysed the objectiVes,gtadual professionalisation, and the
increasing expansion cfalles d'asilé® as well as their character as precursors ofétmle

® Cf. Jirgen Kocka and Heinz-Gerhard Haupt, ‘Congmariand Beyond: Traditions, Scope, and Perspectifies
Comparative History’, inComparative and Transnational History: Central Epean Approaches and New
Perspectivesed. H.-G. Haupt and J. Kocka (New York: Bergh&0(Q9), 1-32.

® lan Tyrrell, ‘Reflections on the Transnational Mun United States History: Theory and Practickyrnal of
Global History 4, no. 3 (2009): 453-74; Mark B. Ginsburg, ‘Themitations and Possibilities of Comparative
Analysis of Education in Global Context’, \rergleichende Erziehungswissenschaft. HerausfordgruVermittlung
— Praxis ed. C. Kodron et al. (Frankfurt: Béhlau, 1997%;31.

" Cf. Kirsten Scheiwe and Harry Willekens, edshild Care and Preschool Development in Europetitusonal
PerspectivegNew York: Palgrave, 2009).

8 Helen L. Carlson, ‘Care and Education of Youngl€len of Pauper and Working Classes: New Lanarkf|&ad,
1790-1825' Paedagogica Historic28, no. 1 (1992): 8—-34.

® Jeffrey G. Machin, ‘The Westminster Free Day InfAsylum: The Origins of the First English Infantt®ol’,
Journal of Educational Administration and Hista29, no. 2 (1988): 43-56.

W, P. McCann, ‘Samuel Wilderspin and the Early mf&chools’ British Journal of Educational Studids}, no. 2
(1966): 188-204; Sheldon H. White and Stephen LkaBuEarly Education: Programs, Traditions, andides’,
Reviewof Research in Educatiot¥ (1987): 47.

1 E.g., Marjorie Cruickshank, ‘David Stow, Scottifioneer of Teacher Training in BritairBritish Journal of
Educational Studie$4, no. 2 (1966): 205-15.

12 Jean-Noél Lucl'Invention du Jeune Enfant au XIXe Siécle. DedleSd'Asile & I'Ecole MaternelléParis: Belin,
1997); M.L. CaronDe la Salle d’Asile & I'Ecole Maternel{Besancon: CRDP, 1982).
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maternelle’®> They have explored the pedagogy of plagnd the didactics utilised isalles
d’asile” In addition, the history of individual institutisrin particular places has been examined
as well as the history of the schooling of youniidzkn in generat®

But research has not only looked at historical traents within countries. Another type of
research has focused on international links betveslicational institutions for young children,
considering how endeavours to promote early chiddheducation emerged in one country and
were taken up in other countries; how ideas abaty education were shared between countries
at the same stage of implementation; and how titesess were changed and adapted in new
contexts. For instance, one account shows how sBritand American early childhood
professionals formed an ‘Anglo-American kindergarteetwork’ of informal but persistent
personal and professional ti€sOther researclexplored the process by which elements of
Friedrich Froebel's kindergarten pedagogy—which kagses education through games and
play activities as well as first-hand experiencéhwiaterials and natural objetts-became
transmuted when taken over by London’s infant stfid@nd Swedish preschodisand how
pedagogical concepts from the English infant sclappleared and took root in Hungary when a
translation of Wilderspin's book ‘On the importanmieeducating the infant poor’ was published
there?! Research has also looked at younger children—bisth to about three years of age—
and how the institution of therécheoriginated in France and was adopted by Ameriéans.

However, so far, no study has focused specificatiythe transnational connections between
early childhood education in Britain and Francee Hresent study therefore traces significant
relationships in infant education between thesent@s, examining the intertwined histories of
infant education and, in particular, the influerafetransnational exchange on the spread and
character osalles d’asilein France.

Infant schools: The historical beginnings of earlychildhood education in Britain
In Britain, the ills of industrialisation ranked amng the major catalysts for the creation of infant
schools. In the f%century, industry—including manufacturing, miniragnd building—expanded

13 Frédéric Dajezl.es Origines de I'Ecole Maternel{Paris: Presses Universitaires, 1994).

14 Gilles BrougéreJeu et EducatiofParis: L'Harmattan, 1995), 129-44.

5 Bruno Klein, ‘La Lecon de Choses selon Marie P@pepantier’ Recherches en Educatiomo. 8 (2010): 145-54.
16 Jean-Noél Luc, “Je suis petit mais important”: d$eolarisation des jeunes enfants en France du Xigae a nos
jours’, Carrefours de I'éducatio, no. 30 (2010): 9-22.

17 Kristen Nawrotzki, “Like Sending Coals to Newdast Impressions From and of the Anglo-American
Kindergarten MovementsRaedagogica Historicd3, no. 2 (2007): 227.

18 Jean-Noél Luc, ‘Salle d'Asile contre Jardin d'Bta Les Vicissitudes de la Méthode Frobel en Rran855-
1887, Paedagogica Historic29, no. 2 (1993): 433-58.

19 Jane Read, ‘Free Play with Froebel: Use and AbfiBeagressive Pedagogy in London’s Infant Schat830 - c.
1904, Paedagogica Historicd2, no. 3 (2006): 299-323.

20 Johannes Fredriksson, ‘A Changing Concept of ®Gbitd? The Introduction of Froebelian Practices Bieedish
Pre-Schools’ (paper presented at the Second BieBoiaference of the International Froebel Sociéwyblin, June
29-30, 2006).

2 Otto Vag, ‘The Influence of the English Infant ®ohin Hungary’,International Journal of Early Childhood,
no. 1 (1975): 132-36.

22 Kaspar Burger, ‘A Social History of Ideas pertaipito Childcare in France and in the United Statisirnal of
Social History45, no. 4 (2012): 1005-25.
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relative to other sectors of the economy, suchgagwdture and the service sector, and many
factories and industrial towns sprang up (figuré®Ijhe formation of the factory system brought
about a growing need for labor in large centraliesthblishments. The introduction of coke
furnaces to smelt iron ore and silk factories ia @arly 18' century resulted in the employment

of women and children as cheap industrial labopractice which continued for more than a
century in an increasing number of towfsOver the course of industrialisation, differences
among social strata widened and social inequalitieseased. Frequently, parents employed in
factories had to work long hours for low pay, sattih became difficult for them to take care of

their children appropriately. In addition, as faee began to utilise child labor, a growing need
for protection of children emerged. Into the breaame infant schools, providing large-scale
education and protection for young childfén.

Owenite infant schools

Robert Owen—entrepreneur, reformer and ‘socialowiaiy?>—opened the first infant school
within his ‘Institution for the Formation of Chatac’ in New Lanark, Scotland, in 1816 (see
figure 2)?” Owen’s infant school marked the beginning of a ement which arose from a desire
to rescue young children of the lower classes frttva squalor thought to result from
industrialisation and accompanying societal andilfahthanges. Soon, Owen’s idea of creating
an educational institution for children from labmgrclass families below the age of school
enrollment would spread to other parts of Britaimu dater to France, where similar institutions
were established by social reformers, philanthtepand later, education authorities.

In 1800, Owen had become the managing directonsofather-in-law’s cotton mill in New
Lanark. Realising that the children and familiespiyed in the mills experienced very poor
housing and that they had little access to edutahe attempted to turn New Lanark into an
experimental utopian community (see figures3Pwen envisioned a social order based on a
rational system of education and cooperation ratti@n competition, and he tried to humanise
the factory system by mitigating its negative capsces for the health and welfare of the
working class. The ‘new moral world’ he intended deeate (and about which he wrote an
eponymous book) abolished the employment of childinethe cotton mills so that children ages
two to ten could acquire health and education hbaicwhile their parents worked in the mills.
However, the idea of protecting and educating yocigiren did not originate exclusively from
a purely charitable impulse and compassion fordeéil from working-class families. Owen also

% Charles MoreUnderstanding the Industrial Revolutighondon: Routledge, 2000), 3-4.

4 Louise A. Tilly and Joan W. Scoltyomen, Work and FamilfNew York: Routledge, 1989); Frédérique Leprince,
‘Day Care for Young Children in France’, Day Care for Young Children: International Perspeet ed. Edward
C. Melhuish and Peter Moss (London: Routledge, )1,980-26.

25 Shefrin, ‘Adapted for and Used®, 167.

26|an DonnachieRobert Owen: Social Visionarg' ed. (Edinburgh: John Donald, 2005).

7 Earlier, undocumented infant schools might havisted. However, the idea of establishing speciatiyipped
schools for young children only began to take fiaoBcotland when Robert Owen had launched his @xpet at
New Lanark, cf. W.A.C. Stewart and W.P. McCaiihe Educational Innovators, 1750-18@0ndon: St. Martin's
Press, 1967), 242.

8 Barbara BeattyPreschool Educatioin America: The Culture of Young Children from tBelonial Era to the
Present(New Haven: Yale University Press, 1997).
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saw the connection between early education andapapn for a specific job—including factory
work. His affinity for efficiency and utilitariania gave rise to large class sizes. For this reason,
historians have characterised his infant schoolombt as a communitarian experiment but also
as a factory-like establishmefitHowever, Owenite pedagogy did not necessarilyecefthis
utility-oriented philosophy.

Owenite pedagogyOwen’s infant school pedagogy was in part infeeshby the method of the
Swiss pedagogue Pestalo¥ziwho triggered an educational movement in severabjean
countries (including Britain and France) which hiad to a reorganisation of schools and
supplied many educators with new methods of tegchHdne of the most famous Pestalozzian
principles of pedagogy was the principle of ‘leamby head, hand, and hedft’Children were
supposed to learn during natural conversationgjouit coercion, guided by their curiosity and
guestions in a stimulating environment. Owenitegged)y was not a straightforward imitation of
the Pestalozzian approach, but it borrowed padfcpédagogical concepts from Pestalozzi. Jill
Shefrin noted that it marked the first instance‘'m€tures and play...as part of a conscious
educational philosoph3? with poor children. Robert Dale Owen, Robert Ovgeson, described
what this pedagogy looked like in practice: ‘Noeatpt was made to teach them reading or
writing, not even their letters; nor had they asylessons at all....They were trained to habits of
order and cleanliness; they were taught to ab$tam quarrels, to be kind to each other. They
were amused with childish games, and with storniged to their capacity®*> For this purpose, a
room was ‘furnished with paintings, chiefly of arals, and a few maps. It was also supplied with
natural objects from the gardens, fields, and wodtiese suggested themes for conversation,
and brief familiar lectures; but there was notHioignal, no tasks to be learned, no readings from
books'®* Overall, Owenite infant school pedagogy, such tasvas, favored morals and
interpersonal skills over academic learning or ficat exercises that would prepare children for
work. However, the nature of the morals to be cgadewas an open question in 1830s infant
schools. While evangelicals such as the memberhefHome and Colonial Infant School
Society favored a Christian perspective, otherepred a non-denominational approach to early
education. For example, Samuel Wilderspin, who gag central role in the infant school
movement, saw moral education largely in seculangé®

Samuel Wilderspin and the infant schools’ moraligirfunction

29 bid., 18.

%0 David Crook, ‘L’Education Collective des Jeunesfdfits en Grande-Bretagne: Une Perspective Histeriqu
Histoire de 'Educatior82 (1999), 23-42.

31 Arthur Brithimeier,Head, Heart, and Hand: Education in the Spirit aésBalozzi(Cambridge: Sophia Books,
2010).

32 Shefrin, ‘Adapted for and Used’, 180.

%3 Robert Dale OwenTwenty-Seven Years of Autobiography: Threading my (Wew York: G. W. Carleton & Co.,

1874),114.

* |bid., 114.

3 Phillip McCann and Francis A. Youn§amuel Wilderspin and the Infant School MoventBatkenham: Croom

Helm, 1982), 197.
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A few years after the inception of Owen’s schoolNsw Lanark, a number of liberals and
nonconformists began to found infant schools ingberest urban areas of Britain. On July 16,
1824 the Anglican bishop of Chester organised ggation in London, in the course of which
he founded the Society of Infant Schools, an osgtitun dedicated to the promotion of the new
institution across the country. Samuel Wilderspiiho became the director of the Society,
‘enjoyed a great reputation in his own lifetimeths self-styled originator of the Infant School
System and the founder of a countrywide networiafzint schools®® He wrote some of the first
and most widely circulated monographs on infantcation and his Society helped found
approximately 200 new infant schools. By the timie\ilderspin’s retirement in 1847, over
2,000 infant schools had been established and tirgdacation was a relatively well-known
element of British society.

Wilderspin was backed by politicians and publicufigs, including Lord Henry Brougham,
M.P., a ‘political radicaf’ whose objectives and social philosophy differemirfrthe goals that
Owen sought to pursue with the infant school. Owlég Plato and the makers of dream worlds
in the past ... saw that an ideal society could leated only by capturing the youth and training
it in the way it should go®® Wilderspin and his supporters, on the other havete concerned
not so much with transforming the social system arghting an ideal society as with solving
problems that threatened social stability in thespnt® During the early years of enthusiasm for
infant education, the crime rate either increasedvas perceived to have increased because
crimes and criminals were increasingly subjectl&ssification and reporting. Historian A. F.

B. Roberts paints an evocative picture: ‘Shopskpts; windows were not safe from the urchins
who swarmed the city streets, free of any religiauseven parental influence, as mothers
increasingly joined their husbands and older chiidn the factories'’ The opening sentence of
Wilderspin’s book on infant education also exphcitoncerned crime rather than education: ‘It
has long been a subject of deep regret to manys@ad well disposed that, notwithstanding the
numerous charitable institutions which abound iis gountry, our prisons should still remain
crowded’?? Brougham, for his part, observed that ‘the moridcigline was the great
consideration’ in educating the infant pddrHe corroborated the views of Quaker Thomas
Pole—one of the first writers on infant schoolsites Wilderspin—who stated that the new
schools were to be concerned with the cultivatibohaldren’s morals, the promotion of ‘social
harmony, [...] becoming manners and due subordinatfofio infant school advocates such as

36 McCann, ‘Samuel Wilderspin’, 188.

%7 |Ise ForestPreschool Education: A Historical and Critical StugNew York: Macmillan, 1927), 48.

% Rowland H. HarveyRobert Owen: Social Idealigtondon: Cambridge University Press, 1949), 36.

% Stewart and McCaniThe Educational Innovator244.

% Tilly and Scott, Women, Work and Familyl78; Heather Shore, ‘Crime, Policing and Punighttmeén A
Companion to Nineteenth-century Britagd. C. Williams (Malden: Blackwell, 2004), 381:95

“LA. F. B. Roberts, ‘A New View of the Infant Schddbvement’,British Journal of Educational Studi&9, no. 2
(1972): 155.

2 samuel WilderspinOn the Importance of Educating the Infant Po2nd ed. (London: Simpkin and Marshall,
1824), 13.

*3In Stewart and McCaniThe Educational Innovator@42.

**Thomas PoleQbservations Relative to Infant Schools, designaubint out their Usefulness to the Children of the
Poor, to their Parents, and to Society at laf@eistol: D. G. Goyder, 1823), 22.
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Wilderspin, Brougham, Pole, and their ilk, existiogyilising means seemed insufficient to
prevent crime and guarantee social order. Theyonsmkthat the severity of the problem called
for new, unconventional solutions such as infantcation. Thus, many infant schools began to
devote themselves to disciplining children from pdamilies by teaching the principles of
middle class morality, and they sought to combatéacies toward disorder which threatened
good order in civil society. Although it would beaiccurate to state that all philanthropic
undertakings related to infant schools were hypicatior paternalistic, the creation of these new
schools was at least partially a response by theetied classes to lower-class criminaftty.

Wilderspinian pedagogy Wilderspin’s conception of infant school pedagodiffered from
Owenite pedagogy. While Owen emphasised informainieag as well as the interests of the
group, Wilderspinian pedagogy consisted of morectmamical methods of teachiftyand of
systematic but judicious attempts to discipline ¢hédren. In a book entitled ‘Early discipline’,
Wilderspin declared: “‘The mind must be enlighteaad disciplined; and if this be neglected, the
man rises but little in character above the bethsts perish, and is wholly unprepared for that
state to which he ought to have aspif€dThis conviction corresponded to Wilderspin's idga
using infant schools as a means of social rehatdit. He stressed the usefulness of strict
enforcement of morals: ‘If habits of forced obedierand regularity can do something for the
amelioration of corrupt character even in matufe, lwhat might not a system of gentle and
benevolent coercion have effected in infan&/2Consequently, Wilderspinian pedagogy
encompassed rigorous measures which were suppos@sform the character of the individual
child as necessary and to prevent delinquencylargar scale.

The main purposes of infant schools

On the whole, whatever the pedagogy in individaatitutions, the infant schools that emerged
in the wake of Owen’s and Wilderspin’'s pioneerin@mples frequently had several missions.
Typically, they took care of children while theianents were at work and thus unable to attend to
their children’s needs. They also were initiatogh®ols that supported the acquisition of
rudimentary reading, writing, and arithmetic, aligb their didactic methods differed from those
used in elementary schools. Furthermore, infanbaishwere supposed to benefit children’s
health and physical well-being by providing favdaleaconditions for child development. In
addition, they emphasised moral education. In @adr, the infant schools modeled on the
Wilderspinian example focused on the formation obdj social habit&® Frequently, their
missions encompassed not only social and moralieebat also reduction of petty crimfeFor

“*Roberts, ‘A new view’, 155.

“¢ Consultative Committee on Infant and Nursery Sthdthe Hadow Report: Infant and Nursery Schaaisndon:
His Majesty Stationery Office, 1933), 7.

47 Samuel WilderspinEarly Discipline lllustrated; or, the Infant SysteRrogressing and Successf(llondon:
Westley and Davis, 1832), 186.

*®1bid., 243.

49 Consultative Committedhe Hadow Reportl1-2.

0 Whitbread Evolution of the Nursery-Infant School: A Historylofant and Nursery Education in Britain, 1800-
1970(London: Routledge & Kegan Paul, 1972), 8.
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these reasons, some proponents saw in them thetaafva new civil society. However, in light
of the different pedagogical approaches of Owegnitg Wilderspinian institutions, it is important
to emphasise thdhe British infant school—in the sense of a singleifanm model—did not
exist. Nonetheless, the infant schools developdgritain originated in the pioneering examples
described above and consequently shared impotiandcteristics with them.

The spread of infant schools and their incorporation the education system

During the 1820s and 1830s, infant schools anchinahool societies began to burgébin
1837, it was estimated that there were about 1%hinschools in England and about 70 in
Scotland, each with about 100 pupils. Hence apprately 22,000 children attended the new
schools’? When the state began allocating grants to elemeni@y schools after 1839, infant
classes or departments frequently existed alreadgdiuncts to many schodfsinfant schools
thus partially came under public control simply\ostue of their attachment to elementary day
schools.

Infant school teachersin 1843, the Home and Colonial Infant School 8tccreated a school
for the training of infant school teachers in LonddEvery year, the school trained around 100
teachers? It is noteworthy that both men and women atterttiesischool because initially many
infant school teachers were n@rHowever, preschool education became one of the ey
female professions. By 1838, already, a book onahta$sons for infant schools and nurseries
explicitly addressed women as educatdrBhis indicates that women increasingly took onljgub
roles and responsibilities in infant schools towtrel end of the 1830s. However, there had been
forerunners to these women as of midti&ntury: intellectual women writers such as Mary
Wollstonecraft and Maria Edgeworth who had exprégbkeir views about education for young
children. Expanding print culture had allowed thiengo public and influence popular opinith.
Hence a number of women already had status ascpiigplires in educational thought, and the
early female infant school teachers may have beeéfirom that.

During the mid-18 century, formal teacher training gained importaho¢h for men and
women. For instance, the state acknowledged thefis@nce of the teacher training school set
up by the Home and Colonial Infant School Sociefygbanting it a subsid}y> However, there

> Cruickshank, ‘David Stow’, 205-15.

°2 Reprint of a paper published in tA@nals of EducatianAnonymous, ‘Infant schools in Great Britait€pmmon
School Assistan®2, no. 8 (1837): 67-8.

%3 Consultative Committedhe Hadow Report,9.

4 This Society was founded in 1836 by a group othess and schoolmasters, some of whom were adnufers
Pestalozzi.

5 Whitbread Evolution,21-2.

%8 E.g., the first infant school teacher on the Bhitlsles was James Buchanan, a former weaver, getpét first by
Owen, then by Wilderspin; McCann and YouBgmuel Wilderspinl2.

°" Elizabeth MayoModel Lessons for Infant School Teachers and Nyr€avernessed.ondon: Seeley and Seeley,
1838).

8 Mary Hilton, Women and the Shaping of the Nation's Young: Ethrcaind Public Doctrine in Britain, 1750-
1850(Aldershot: Ashgate, 2007).

*9bid., 21-2.
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were no official regulations in terms of teacheraldfications; hence many infant schools
continued using untrained personnel.

Praise and criticism of infant schoolsTo reformers concerned with the inhuman aspects of
industrialisation, the fact that philanthropy colble combined with the usual economic motives
of a business concern such as that in New Lanaskaveovel and compelling idea. To those who
feared moral decline among the working class, infhools were a tool to form the moral
character of children. But establishing infant s@hoacross Great Britain took time, just like
establishing elementary schools did, a movementhvbtcurred during the same time pefidd.
Despite the efforts of infant school advocategioisim temporarily hampered the development of
new institution$* Major criticisms seemed to take two forms: thatading poor children was
inadvisable (for fear they would become disconteith their lot), and that separating children
from their parents for such a long time every dagswvinadvisable—to which infant school
proponents countered, providing a place for younhigdien to go while their parents were at
work was precisely the point, and that separatiwoukl draw them closer together during the
remaining hours of the day.

Froebelian influences on infant schooldn the 1850s, Froebel’s kindergarten began totiafé
into Great Britain. This marked the beginning dbag-lasting controversy over the application
of Froebelian methods in infant schofisSome infant school teachers hailed Froebel's pegiag
as the beginning of a new era because relativieetpedagogy of many infant schools it attached
greater weight on children’s play and encouragattidm to think on their own rather than to
insist on rigid intellectual trainin® Others were skeptical and feared that the infahbals
would lose their specific character if they modifigneir traditional practice. In addition, among
those who advocated the use of Froebelian methodsfant schools, opinions sometimes
diverged as to how exactly these methods were tamipiemented? Either way, Froebelian
pedagogy was introduced in infant schools in magyans, although it was typically introduced

60 At mid-century children aged three to twelve tliere had only irregular education; cf. Tilly andofic Women,
Work and Family106.

¢ ForestPreschool Educatiori78-9.

62 Kevin J. Brehony, ‘The Froebel Movement in Engldrd$0-1911: Texts, Readings and ReadersPdrspektiven
der Frébelforschunged. H. Heiland, M. Gebel, and K. Neumann (Wirgbki®nigshausen & Neumann, 2006), 49-
64; Kevin J. Brehony,The Origins of Nursery Education: Friedrich Froebehd the English System, vol. 3,
Friedrich Froebel's Pedagogics of the Kindergartgmndon: Routledge, 2001); Emily Shirreff, ‘InfaBthools and
the Kindergarten’Science9, no. 223 (May 13, 1887): 472-73; Kevin J. Brepdknglish Revisionist Froebelians
and the Schooling of the Urban Poor’ Rractical Visionaries: Women, Education and Soélebgress, 1790-1930,
ed. Mary Hilton and Pam Hirsch (Harlow: Longmanp@)) 183-99; Elsie R. Murray and Henrietta B. Smithe
Child under Eigh{London: E. Arnold, 1919).

%3 Robert R. RuskA History of Infant EducatiofLondon: University of London Press, 1933), 177-79.

% In the late 19 century, when the School Board for London admémesd state-funded infant education in London
following the 1870 Elementary Education Act, infastthool practitioners sometimes disagreed with Sbhool
Board policy on how the Froebelian gifts (play togsid occupations (activities) were to be usedRefad, ‘Free
Play with Froebel’, 313-23.
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as a supplement to the traditional curriculum nathan as a substituf@ By the end of the 19th
century colleges for teacher training would giveaal lectures on Froebel’s doctrines as well as
on their application to the work of the infant soh¥ Interestingly, however, while Froebelian
methods became increasingly important in infanbetd) Froebel’s kindergarten itself ultimately
would not gain a foothold in great numbers in Bnital'his was due in particular to the fact that
infant schools had already been well establighed.

A legal basis for infant schoolsOver time, infant schools were also increasingftycially
recognised. The 1861 report of the Royal Commissioder the chairmanship of the Duke of
Newcastle, which sought to promulgate universaimeletary education, marked an important
milestone in the evolution of infant education. Tdwmmissioners officially acknowledged the
importance of infant schools as part of a nati®wtem of education and, as a consequence,
raised the public’'s awareness of the merits ofnih&chools. Although a revised code of 1862
only defined children ages six and older as pufiie,code had an important indirect effect on
infant schools and departments since it createdea mo prepare younger children to pass into
standard 1, the first grade of elementary educatlEmrequently, infant schools were used to
prepare children for elementary school. They ‘reegichildren up to the age of seven, beginning
with the earliest age at which they were able ttkwatone and to speak® However, they were
not compulsory. In spite of that, infant educatyained acceptance. This was due to the evolving
economy, among other factors. As industrialisaporgressed, families’ real income rose, which
decreased the need for child labor as a sourcaroflyf income. In addition, technological
upgrades in silk and textile factories such assiléacting mule also led to a decline in child
labor®® Families could therefore increasingly send thkildcen to infant schools. By 1870 infant
schools began to form part of the core of Englisimary educatior® In particular, Forster's
Elementary Education Act of 1870 acknowledged faer first time the difficulties in getting all
children to show up at school and authorised scboakds to frame bylaws that made school
attendance compulsory as of age five. Although dndaws were subject to many exceptions,
one conseqguence of this Act was that infant schoetame an integral part of the new system of
public elementary schools both in towns and rurabs. Subsequently, infant schools typically
were organised as relatively independent deparsnémtpractice, they frequently continued to
admit children below the age of five years as Wellenrietta Brown Smith noticed that ‘the
practice of sending to school children under fivasvairly universal” until the beginning of the

85 J. P. Slight, ‘Froebel and the English Primary &stof Today’, inFriedrich Froebel and English Educatiped.
Evelyn Lawrence (New York: Philosophical Librar@3B), 112.

% James L. Hughe§roebel’s Educational Law&New York: D. Appleton and Co., 1897), X.

7 Kevin J. Brehony, ‘The Kindergarten in England,5181918’, in Kindergartens and Cultures: The Global
Diffusion of an Ideaed. Roberta Wollons (Yale: University Press, 2069-86.

®8 Consultative Committed;he Hadow Repoytl7.

% Clark Nardinelli, ‘Child Labor and the Factory AttThe Journal of Economic HistoA0, no. 4 (1980): 739-55.

0 Eric Hopkins, Childhood Transformed: Working-class Children inndtieenth-Century Englan(Manchester:
University Press, 1994), 252.

"In 1872 the Education Department established tase¢he miminum age at which children attending stho
counted for grant, cf. Consultative Committéae Hadow Repor1-2.

"2 Henrietta Brown Smith, ‘The School Attendance bfl@ren under Five’TheJournal of Educatior{1908): 804.
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20" century. However, it was not until 1870 that moktidren aged five and older attended
public schools.

Over the previous decades, authorities had becoaneasingly persuaded that early education
was important for children, families, and sociefyoebel's kindergarten movement may have
played a role in this regard as it had raised publvareness for the importance of early
education. However, Froebel emphasised the impoetari play and discouraged the use of
traditional teaching methods. He believed thatdrkit were innately responsive to nafti@nd
that kindergarten pedagogy should therefore relycbidren’s self-determination and self-
education rather than on methods borrowed from eteany school$? Albeit popular in several
regions of Britain, Froebel's kindergarten and ettucational theory eventually did not gain
acceptance widely enough to supplant infant schaxadstheir pedagogy. It certainly impacted on
public opinion and discourse about early educatisnwell as on the theories taught during
training for future teachers of young childrérHowever, when the state assumed responsibility
for the schooling of young children in 1870, it daed infant schools as the first grade of the
education system partly because infant schoolstaetgldren to read, write, and count whereas
kindergartens did ndf In the preceding decades, many infant school &radhad attempted to
start formal instruction as early as possible bseachooling had frequently been ‘cut short by
juvenile employment at eight or nin€’jn particular where parents depended on theidail's
earnings. In addition, there was another reason infant schools were not superseded by
kindergartens. Infant schools were already firngtablished in society. They had for long been
supported by societies which established and magdanot only infant schools but also infant
teacher training® Consequently, they had developed into institutiwith a distinctive character.
Over the course of time, many infant schools hambiye initiatory to public elementary schools
and their educational mission was increasingly cbaated to the effect that in 1870, when
infant schools became a part of the public eduoatstem, they no longer operated as childcare
institutions for children from working-class fanei$i, but rather as universal education programs.
Children in infant schools ‘received such an amaafrpositive instruction as greatly facilitated
their progress in more advanced schddlsnd those planning to teach children under seven
increasingly attended distinct training courseschiprepared them for their specific educational
responsibility and role as teachéts.

The rise of infant education in France

3 Helen Penn, ‘Public and Private: the History oflf&ducation and Care Institutions in the Unitethdgdom’, in
Child Care and Preschool Development in Europetitaonal Perspectivesed. K. Scheiwe and H. Willekens
(New York: Palgrave, 2009), 107.

"4 Friedrich FroebelEducation by Developmeritans. Josephine Jarvis (London: Edward Arnold 9),895-8.

> Brehony,The Kindergarten in England9-86.

’® Murray and SmithThe Child under Eight35.

" Whitbread Evolution,14.

"8 bid., 8-38

9 Consultative Committed;he Hadow Repor20.

8 bid., 22.
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Well before their institutionalisation in Britairinfant schools received wide publicity and
attracted distinguished visitors from other cowgdriFor example, the number of visitors at New
Lanark during Owen’s residence on site sometimesuaed to thirty per day for months at a
time® Visitors also inspected infant schools in Londagucators and philanthropists
corresponded with Wilderspin for literature andiadyand books, including those of Wilderspin,
were circulated and translated into other langu&gEarly on, the infant schools’ reputation also
spread to France, where it stimulated the creasiosalles d’asile the French equivalent of the
infant school$?

The salle d’asile: Influences from Great Britain

In France, the elites who would eventually estabdislles d’asilehad a history of interest in
English educational institutions, such as monitosehools, established in France @&oles
mutuelle$* Consequently, they were also interested in thertsfiof their colleagues across the
Channel to serve disadvantaged young children8lk9la French translation of an address by
Robert Owen to the inhabitants of New Lanark wablipbed® which allowed the French to
familiarise themselves with Owen’s experiences lamalvledge. The translator, a Count who did
not disclose his name, outlined in his foreword @aven’s views and principles were rational
and conducive to the public good. In particular, graised the infant school’'s moralising
function, emphasising that it eradicated ‘typicalriung-class vices’ such as alcoholism. He also
asserted that the inhabitants of New Lanark livagkther in perfect harmony, that they worked
constantly, and that they did not commit any acinjdstice. ‘Any foreigner who visited the
infant school speaks of it as of a spectacle ... hmgcby the advantageous results that it has
produced® In 1821, another book on infant education was madeessible to a French
readership when the former assemblyman of the @eé@and Seine departments, André-Daniel
Laffon de Ladébat, published a translation of HeBrgy Macnab’s book on Owen’s views and
educational institutions in New Lanatk.Two years later, Marc-Antoine Jullien, who is
considered today as one of the founders of the ecaipe education discipline, described his
impressions of a visit of New Lanark in Septemb822. He spoke in high terms of Owen’s

81 John F. C. HarrisorRRobert Owen and the Owenites in Britain and Ameridee Quest for a New Moral World
(Oxford: Alden, 1969).

8 McCann and Youngsamuel Wilderspirt, 38.

8 There was a precursor of thalles d’asilein France in the form of the knitting schools tRatstor Jean Frédéric
Oberlin (1740-1826) created in Ban-de-la-Rocheagéds beginning in 1770. But Oberlin’'s model did mfluence
the creation of thaalles d'asilewhereas the infant schools did; Loic Chalmel, n3JEeédéric Oberlin, Pédagogue
Révolutionnaire?Revue Frangaise de Pédagogits, no. 1 (1996): 105-18.

8 In monitorial schools, each teacher appointedbeist pupils as supervisors who were responsibléetaching
classmates but remained under the control of tlaeher; Joseph Maréchalistoire des Premieres Ecoles
Maternelles ou Salles d'Asi(kyon: Bellier, 1999); Robert-Raymond TronchbtEnseignement Mutuel en France
de 1815 a 1833. Les Luttes Politiques et Religieasgour de la Question Scolaifkille: Université, 1973).

8 Robert Owenlnstitutionpour Améliorer le Caractére Moral du Peuple, ou @sBe aux Habitants de New-Lanark
en Ecossgtrad. Comte De L... (Paris: Chez Louis Colas, 1819)

8 [Tous les étrangers qui ont examiné cet établisséren parlent comme d'un spectacle ... touchantlgzsar
résultats avantageux qu'il a produits.] Owhnstitution x.

8 Henry G. MacnabExamen Impartial des Nouvelles Vues de M. RoberrOet de ses Etablissements a New-
Lanark en EcossgParis: Treuttel & Wiirtz, 1821).
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achievement in thRevue Encyclopédiquiunded by him in 1819 and published regularly lunti
1835% Moreover, Robert Owen’s ‘Outline of the SystemExfucation at New Lanark’ was
translated and published in France in 1825.

Such books and reports must have aroused theshtdrpublic-spirited individuals in France.
For instance, Baron Joseph-Marie de Gérando, aocatky for elementary education and one of
the founders of th&ociété pour I'instruction élémentaire 1815, began to take an interest in
infant education (figure 4). He would soon beconfuential in the infant education movement.
On an 1825 tour of England, he visited infant s¢hiaod supported the educational innovation at
once?® Back in France, he praised infant schools in atimg®f Parisian philanthropists at the
salon of Madame Gautier-Delessert, administratdhefSociety for Maternal Charity—a Society
dedicated to fighting the neglect of newbothémong the guests was Marquise Adélaide de
Pastoret, who had founded a small-scale and siked-kalle d’hospitalité an institution for
neglected infants, in 1801. De Gérando’s endorsemmeited de Pastoret to create a charitable
establishment in Paris patterned on the Londonidant schools? To support her efforts, a
priest, abbot des Genettes, created a committeehwias comprised primarily of Marquises,
Countesses, and Duchesses. Marquise de Pastoretppamted president and the daughter of
the industrialist Christophe-Philippe Oberkampf,ili@rMallet, became the secretatyOn April
1, 1826 the committee opened the fsatle d’asilewith 80 children. Literally, the name meant
‘room of asylum’ or ‘refuge’, but in point of facitt was a school for children modeled on the
British infant schools, as de Gérando had obsethedh and as two English infant school
manuals belonging to the committee described. Tdmendttee had delegated direction of the
new institution to nuns of the Providence orderwdeer, the nuns only had the committee’s two
English manuals, translated into French, to gultant in the practical matters of running an
infant school on the English model. This lack diormation made it difficult to replicate the
British model accurately. Ultimately, the firsalle d’asilefailed—according to one collaborator,
‘because it was not backed by sufficient knowletfgebut efforts to establiskalles d’asile
continued. However, new knowledge had to be impldiriem Britain.

Study trips to London and spread of new knowledgeFrance. Upon the recommendation of
Jean-Denys Cochin, mayor of the™arrondissement of Paris, the committee sent Madame
Eugénie Millet to London in 1827 to study the ongation and pedagogical approaches of infant

8 Marc Antoine Jullien, ‘Notice sur la Colonie Indrislle de New Lanark’Revue EncyclopédiquéVill, no. 23
(1823): 5-25.

8 Robert D. OwenEsquisse du Systéme d’Education suivi dans leseEat# New-Lanarkrad. M. Desfontaines
(Paris : Lugan, 1825).

% McCann and Youndgsamuel Wilderspir39.

L Christine Adams,Poverty, Charity, and Motherhood: Maternal Socistitn Nineteenth-Century France
(Champaign: University of Illinois Press, 2010).

92 Albert Durand, ‘Maternelles (écoles)’, ibictionnaire de Pédagogie et d'Instruction Primaired. Ferdinand
Buisson (Paris: Hachette, 1882), 1863.

9 Jean-Noél Luc, ‘Madame Jules Mallet, née Emiliee®ampf (1794-1856), ou les Combats de la Pionrdere
I'Ecole Maternelle FrancaiseBulletin de la Société de I'Histoire du Protestantie Frangaisl46, no. 1 (2000): 15-
47.

9 Jean D. M. Cochirylanuel des Salles d’'Asjl&853, p. xvii, in ForesPreschool Educatior§5.
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schools”® Madame Millet wrote an illustrative report of hatission. She summarised the
essentials of the innovative pedagogy, the equipn@er the organisation of infant schodls.
Her newly-acquired knowledge helped the committemuise two nevgalles d'asilein 1828°%"
Cochin, for his part, also visited infant schoald_ondon that year, consulting their manuals and
noting their regulations and methods. Back in Rdms opened a comprehensive education
facility with a salle d’asileas its first educational level. It was designechi¢ccommodate up to
1,000 young children and enrolled 400 in its fidsty of operatiorf® In a manual forsalles
d’'asile, Cochin described the need he saw for this irgiituand advocated its further
propagatior?’ Cochin’s institution became famous as the firficiaff model institution in France
that trained schoolmasters falles d’asile'® Fifteen months later, the municipality acquired th
institution. Cochin, for his part, continued to pdgrise thesalles d’asile He published a manual
for salles d’asilein 1833 and a manual for founders and directorsatiés d’asilein 1834. As of
1835 he oversaw the journalAmi de 'Enfance, Journal des Salles d’Asidich had been
launched by Louis Hachette and published articlesut the organisation, pedagogy, and
philanthropy ofsalles d’asile Furthermore, Cochin chaired the examination badrthe Salles
d’asilede la Seinas of 1838*

From 1835 to 1840, the journalAmi de I'Enfanceplayed an important role in the diffusion
of information on British infant education as itditeated numerous articles to the history and
functioning of infant schools. During that peridétench infant education pioneers attempted to
propagandise thesalles d'asileand demonstrate their benefits by referring to Brdish
examples. For instancBAmi de I'Enfancepublished administrative documents such as tisé fir
circular letter of thenfant School Sociefyunsigned letters about the model infant schobls o
Glasgow and Chelsea, an excerpt of a report frdfreach school inspector, Eugene Berger, on
English education societies, and historical noteméant schools (e.g., by Zachary Macauld).
However, the journal gave less attention to Britisdtitutions in its subsequent series, published
as of 1846. By then, thealles d’asilewere mostly well-supported by administrative auities
as well as by congregatiof§. Consequently, it may have been less necessatdofrench to

% Charles Defodon, ‘Mallet (Mme Jules)’, Dictionnaire de Pédagogie et d’Instruction Primaired. Ferdinand
Buisson (Paris: Hachette, 1882), 1802-14.

% Eugénie Millet,Observations sur le Systéme des Ecoles d'Anglgteurela Premiére Enfance, établies en France
sous le Nom de Salles d’AsyRaris: Henry Servier, 1828).

" Luc, L'Invention,20.

% Denison Deasefducation under SigNew York: St. Martin’s Press, 1978), 21.

% Jean D. M. CochinManuel des Fondateurs et des Directeurs des PremiEroles de 'Enfance connues sous le
nom de Salles d’Asil@Paris: Hachette, 1834), 71.

199 Maréchal Histoire, 25.

101 ) uc, L'lnvention, 20 ; Augustin Cochin, ‘Asile (Salle d’)’, inComplément de I'Encyclopédie Moderne,
Dictionnaire Abrégé des Sciences, des Lettres Adiss de I'Industrie, de I'Agriculture et du Comnser ed. Noel
des Vergers, Léon Renier et M. Edouard CarteroridP&irmin Diderot Freres, Fils et Cie, 1858)9283.

192 cf, Jean-Noél Luc, ‘La Diffusion des Modéles deéd®olarisation en Europe dans la Premiére Moiti&kie
siécle’,Histoire de I'Educationno. 82 (1999): 201-2.

103 Kimberly J. Morgan, ,Forging the Frontiers betwe8tate, Church, and Family: Religious Cleavages thad
Origins of Early Childhood Education and Care Refidn France, Sweden, and Germarmolitics & Society30,
no. 1 (2002): 113-48.
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focus on the experiences of their British countesparound the mid-19century*®* Henceforth,
although the French continued to import informatmm British infant schools, the extent to
which they sought inspiration across the Channete#sed gradually. For instance, a French
translation of Owen’s book ‘A new moral world’ agped in 1847% One year later, Owen
travelled to Paris to debate on the question of tmwlevelop and introduce a rational social
system. But he only mentioned the infant schooy \miefly.’°® Moreover, an English book on
model lessons for infant schools was translated finench and published in 185%.But on the
whole, founders and organiserssailles d’asilein France no longer relied on British knowledge
to the same extent as they did in the period ofctieation of the first establishments. Instead,
they increasingly drew on their own experienceslévelop new institutions and pedagogical
approaches.

Women’s active roles in infant educationWomen also had a major importance in the
development of early childhood education in Frarieatly on, the Parisian women pioneers
sought to obtain subsidies and legal status forstikes d’asile In 1828 their efforts were
rewarded when the general council of the hospiggsoaed a regulation that entrusted the
direction of salles d'asileto committees of arrondissements andbaeciété des damesas
commissioned to propagatelles d’asilethroughout the country. In 1829 the general cdusfci
the hospices took the Parisisalles d’asileunder its wing, recognising them atdité publique—
that is, establishments of common public interdst.1830 this same council instituted a
committee, chaired by Madame de Pastoret, to ogetbe establishments’ budget, solicit
donations and subscriptions, appoint personnel sapdrvise teachers and teaching. Finally, the
committee named a general inspector of the Parssil@s d’asileand thus contributed greatly to
the professionalisation of the new facilitfés.

Emilie Mallet, the secretary of the founding comntert of the firssalle d’asile also played a
decisive role during the first decades of the istaf salles d’asile Inspired by the journey of
Marquis de Gérando, she went to England and brobgbk literature in order to learn more
about the functioning of these schools and to fanmle her friends with the infant school
concept. She administered the first Parisian unstihs and became deputy secretary of the
Commission supérieure des salles d’asilgosition which she would hold until 1848. Sksna
received many visitors in thesalles d’asileand corresponded with colleagues from Britain such
as the Rev. Charles Mayo, a follower of Pestalanri a famous advocate of infant schoofiffg.

194 uc, ‘La Diffusion’, 202.

195 Robert Owenle Livre du Nouveau Monde Moral, Contenant le Syst&ocial Rationnel Basé sur les Lois de la
Nature Humaingtrans. T.W. Thornton (Paris: Paulin, 1848).

198 Maximilien Rubel, ‘Robert Owen & Paris en 1848Actualité de I'Histoire no. 30 (1960): 10; Robert Owen,
Courte Exposition du Systeme Social RatioifRakis: Marc-Aurel, 1848).

197 Eugéne RendModeéles de Lecons pour les Salles d’Asile et ledelScElémentaires ou Premiers Exercices pour
le Développement des Facultés Intellectuelles etMe de I'EnfancégParis: Hachette et Cie., 1855).

198 uc, L’Invention, 20.

199 5ee, for instance, a letter of Charles Mayo oSggtember 1837 to Mallet, cf. Luc, ‘La Diffusionsdélodéles de
Préscolarisation’, 201-202; Jean-Noél Luc, ‘Madaiudes Mallet, née Emilie Oberkampf (1794-1856), les
Combats de la Pionniére de I'Ecole Maternelle Faimeg, Bulletin de la Société de I'Histoire du Protestante
Francais no. 146 (2000) : 15-47.
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As of 1835 Mallet cooperated regularly with therjoal L’Ami de I'Enfanceto stimulate public
debate abouwtalles d’asile' In addition, she became a member of@menmission d’examen du
département de la Seiras well as of th&€ommission supérieurehich was established under
the auspices of the minister of public instructids.a result, she and her female colleagues were
soon considered the key originators of shles d’asilen France''*

Their work was continued by Marie Pape-Carpantieo wublished Conseils sur la direction
des salles d'asiléh 18461'?a book that was awarded a prize by Almadémie francaise€Emilie
Mallet had for long planned to establish a schooltéachers for thealles d’asile When she
made the acquaintance of Pape-Carpantier, she rmma/iher nephew, the education minister
Baron Narcisse-Achille de Salvandy, that Pape-Gdipashould become the director of this
school. The school was opened in 1847 and Papea@p did become its director. This
position made Pape-Carpantier an influential adimt only did she publish numerous books
about infant education, she was also committedhtnging the status cfalles d’asilefrom a
center dedicated primarily to the care of younddehi to an institution devoted to both the care
and education of young childrét’

Yet Pape-Carpantier, Mallet, and their female eale=s were not the only women involved in
infant education. As of the 1820s, others had alsgaged actively in the education of young
children. In so doing, women broadened their fieldactivity and increasingly entered public
life. They also paved the way for other women tketan an active role in the emerging
professional field of infant education. In part@ayl women began to serve as teachers, as
inspectresses falles d’asile,and on committees that certified teachers, thdmidg a new
‘feminine sphere of actiort’* They gained special authority in infant educa@émm the growth
of facilities increasingly offered them professibm@portunities:™> In addition, women who
advocated infant education sometimes became indotvevider efforts on behalf of mothers and
children which challenged traditional boundariesMgen private and public realms. Insofar, the
history of infant education was also related toaller social reform movements as it facilitated
women’s emancipation from the home as well as wdsnexccess to important public

functions'®
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(Cambridge: University Press, 2000), 12.
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History of Women in Europe since 17Gfl. Deborah Simonton (London: Routledge, 2008)183. Note that
women took on new social roles during that period.

18 Corinne Belliard.’'Emancipation des Femmes & I'Epreuve de la Phitespie (Paris: L’'Harmattan, 2009), 201,
Loic Chalmel,La Petite Ecole dans I'Ecole. Origine Piétiste-Mweade I'Ecole Maternelle Francais& ™ éd.
(Bern: Peter Lang, 2005), 283.
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Purposes of salles d’asileCircular letters to prefects, ordinances andekiof councils, and
reports of committees and ministries attest tofalce that that the purposes of infant education in
France were largely identical with those in Britdihalthough the exact extent to which the
purposes of thesalles d’asilemirrored those of British infant schools in praeticannot be
determined. Four objectives were predominant. Fsedtes d’asilewere shelters for children of
working-class families—and also of destitute faesliwho depended on charity. Second, the
salle d’asilewas an educational institution with a pedagogmesion. While the administrative
authority’s position on the educational purposeillaed, particularly before 1848, alternately
emphasising the educational and charitable funstithre authority consistently dedicated a good
deal of education to what might be called ‘chanaet@ucation’, filial piety, good morals, etc.
Third, physicians and administrative authoritiegpbasised the importance of children’s health,
physical exercise, and the cultivation of sane saulrobust bodies. The publication of booklets
for parents andsalles d’asilecontaining information on hygiene and medicine eetéd this
concern for children’s health® Some of these publications made reference to thistBinfant
schools. Dr. Laurent Cerise, for instance, hadtamita medical guide fogalles d’asilein the
wake of the success of infant schools in countliles England™'® Fourth, thesalles d’asile
prepared children for future labor. Instructingldfen meant teaching them skills that they would
need at work later on and—according to a widespbedief in the 18 century—preparing them
for the social status that corresponded to thegirs.

While most of the scopes of infant education weyegarable on both sides of the Channel,
the salles d’asilein France gave more importance to religious edoicatMore explicitly than
many British infant schoolssalles d’asilewere to catechise and evangelise children. This is
documented, for instance, in a book by Vicomte Allwe Villeneuve-Bargemont, a French
politician and early theorist of the welfare stfeand in the correspondence of two women
superintendents of trealle d’asile'*! who regarded the institution as a substitute damifies that
did not provide their children the religious momgidance they needed. Many others also
propagated the spreadsslles d’asileas a means to teach the Christian doctfihi@he Archives
du Christianismeas well as th&azette Evangéliquand theAnnales de la Société d’Emulation
du Département des Vosggsovide evidence that the Protestant Church ested and
maintainedsalles d’asileas a way to disseminate Christian belféfs.

17 Jean-Noél Luc, edLa Petite Enfance a I'Ecole, XIXe-XXe Siédaris: INRP, 1982).

18 Mauricheau BeaupréSalle d'Asile. Instruction Hygiénique adressée parMédecin de la Salle d’Asile aux
Parents dont les Enfants y sont adif@slais: A. Leleux, 1839), 3.

19| aurent Cerisel.e Médecin des Salles d'As{learis: Hachette, 1836). Note that the secondoediif the book
appeared in 1857 and still reminded the FrencheBnglish infant schools.

120 Alban de Villeneuve-BargemortEconomie Politique Chrétienr{Paris: Paulin, 1834), 358.

121 cécile and LouiseHistoire d’'une Salle d'Asile: Lettres de Deux Damispectrices (Paris: Libraire
Ecclésiastique et Classique de Ch. Fouraut, 1851),

122 g., M. EdomConsidérations sur les Salles d’Asflee Mans: C. Richelet, 1840); Cerides Médecin192.

12 E.g., M. Risler, ‘Avis’, Archives Du Christianisme au Dix-Neuviéme Siét®e no. 2 (1834): 164 ; Anon.,
‘France’, Gazette Evangéliqué, no. 1 (1836): 3; M. MathielAnnales de la Société d’Emulation du Département
des VosgeéEpinal: Gley, 1837).
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Pedagogy of the salles d’asilé& number of curriculum and management manualssébies
d’asile were published, some of which explicitly refertedhe infant school methods adopted in
Britain.*?* They typically emphasised both custodial careearty education which encompassed
physical, moral, and intellectual instruction. larficular, these manuals called for different types
of physical exercises, singing, and the rudimemtacademic learning, as well as for an early
religious education in the form of catechism classtowever, the main focus of the pedagogy of
salles d’'asilebegan to shift slightly in the mid-1850s as a egpgnce of the spread of
Froebelian methods in France. Froebel's educatitheadry was developed for kindergarten, but
it formed the basis of an international movementicivhalso affected thesalles d'asile
Froebelian pedagogy stressed learning through pkayes, and self-activity and, on the whole,
attached less importance to direct intellectualrimsion than thesalles d’asilebecause it was
based on the assumption that play may be insteicBrequently, Froebel's play materials and
activities found their way into thgalles d’asileand provided teachers with new approaches to
teaching'®®

The spread of salles d’asile — from experiment tstitution
In the 1830s, the French administrative authorégame increasingly aware that gale d'asile
was an important educational institution and cosmr®d putting it under its purview. In a circular
letter of March 1833, Louis Adolphe Thiers, the i®¢ary to the Minister of Commerce and
Public Works, spurred the prefects to estabbsiies d’asilein all departments of France,
characterising them as the first grade of elemgrgducation and naming them ‘little schools’
and ‘infancy schools’ to be run on behalf of cheldrof poor families. Albeit not a binding
official mandate, the circular letter put pressume the prefects. It emphasised that the
propagation of the new infrastructure accommodathidren of working-class parents (who
could not dedicate sufficient time to both work dacdhily responsibilities) was desirable in all
French department8® The Guizot Law of June 1833 required that eachiaipatlity open and
maintain a primary school for boys and subsidigetéachers’ salarie¢$! but it did not mention
the salle d’asile However, a circular letter of July 1833 which cemed the application of the
Guizot Law asked the prefects to propagate tHé&m.

In 1835, the education Minister, Francois Guiz¢éacpd thesalles d’asileunder the Ministry
of Public Instruction and entrusted its supervisitm the departmental primary school

124 Eugénie Chevreau-Lemerci€@hants pour les Enfants des Salles d’Ag¢iaris: Hachette, 1846); Marie Pape-
Carpantier Enseignement Pratique dans les Salles d'Asile @ani®&res Lecons a donner aux Petits EnfgRtis:
Hachette et Cie, 1859); Camille Jubé de la Perréliléde des Salles d’'Asil@aris: Hachette et Cie, 1853); Eugéne
Rendu,Guide des Salles d’Asil@aris: Hachette et Cie., 1860); Rentllpdeles de Lecon&/ne Sceur Directrice de
Salle d’'Asile,Nouveau Manuel des Salles d’'Asile a 'Usage ddgs-ille la Charité de Saint Vincent de Pgriris:
Dezobry, E. Magdeleine et Cie, 1860); Henriette ¥4 Chants pour les Salles d’Asi(Baris: Hachette, 1837).

125 Nathalie Duval, ‘L’Education Nouvelle dans les Boés Européennes a la fin du XIX siécldistoire, Economie
et Sociét@1, no. 1 (2002): 74.

1261 ouis A. Thiers, ‘Circulaire aux Préfets Accompaghl’Envoi d’une Brochure sur la Formation et leritie des
Salles d’Asile’, inLa Petite Enfanceb6-7.

127 René Grevet,’Avénement de I'Ecole Contemporaine en France 917835)(Paris: Septentrion, 2001).

128 Cf, Luc, L'Invention 28.
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inspectors?® As a result, thesalle d’asilegradually came under municipal auspices. Narcisse-
Achille de Salvandy’s ordinance of December 183itially recognised thealles d’asile This
ordinance constituted the ‘charter eflles d'asilé It provided standard regulations and
described recommended curriculum, staff qualifarati and supervisory practiceSIn addition,
the royal enactment of December 1837 recognisedidiuble function of the new facilitiess
charitable and educational institutions, referiaghem asschoolsfor young children although
the very namesalles d’asilestill conveyed a charitable focus. Overall supgon, as stipulated
by the Guizot Law of 1833, was subject to commstetprimary education, whereas voluntary
inspectors—usually women, who supervised anythietpated to education, hygiene, and
charity—monitored the institutions locally. A suercommission consisting of women under
the direction of a member of the Royal Council ablc Education determined the curricula and
teaching methods and selected appropriate textbdbks

Along with increasing involvement of the adminisitra authority in the elementary education
sector, the number falles d’asilegrew. By 1836, there were 24 in Paris and 102llirofa
France. At mid-century, there were 1,735 with 18@,2hildren enrolled® The enactment of
new decrees in 1848 and 1855 accompanied the @mpans communally and municipally
administered institutions. For instance, the cifyBwulogne invested 85,000 francs in the
maintenance of itsalles d’asilein 1855, and the prefect of the Cétes-du-Nord depant, Count
Rivaux, insisted that three local committees bdituted in each municipality to take the local
salles d'asileunder their wings.

Froebelian influences on salles d’'asileOver time, thesalles d’asilebecame increasingly
accepted and more widely used. However, their peglagnderwent a change as of 1855 when
the Baroness Bertha von Marenholtz-Bilow propagakedebelian methods in France.
Marenholtz-Bilow had become acquainted with Frgdfroebel in Bad Liebenstein, Thuringia,
where she had the opportunity to visit Froebel'stitation for the training of kindergarten
teachers in 18482 She was immediately enthused with Froebelian nusttand became an
ambassador of these methods in many European @sjritrcluding Britain and France. Upon
her arrival in Paris in 1855, she succeeded inlfansing several key figures with the Froebelian
approach. Among them were Emilie Mallet (one of filmenders of the firssalles d’asilg, Jean-
Baptiste-Firmin Marbeau (the originator of the ffitweche in France in 1844), and Jules
Delbruck (who launched thRevue de I'Education nouvelle 1848). Committed to improve the
lives of young children, they began to circulateitmew knowledge. As a result, sorsalles
d’asile set out to experiment with Froebelian methtddn addition, theComité Central de
patronage des salles d’'asitested them in the training of supervisorssafies d’asileand the

129 Maréchal Histoire, 32.

130) inda L. Clark, ‘Feminist Maternalists and the ¢k State: Two Inspectresses General in the PréeVWdar |
Third Republic’,Journal of Women's Histord2, no. 1 (2000): 15-7.

131 uc, La Petite Enfance39; Luc,L’Invention, 33-8.

132 pyrand, ‘Maternelles (écoles)’, 1869.

133 Berta von Marenholtz-BiilowReminiscences of Friedrich Froebétans. Horace Mann (Boston: Lee and
Shepard, 1877), 2-4.

134 Luc, ‘Salles d'Asile’, 436-41.
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journal L'’Ami de I'Enfancepublished several articles about Froebel's systérm the 1860s,
Pauline Kergomard became the director of the jdulcvami de I'Enfanceand she encouraged
the adoption of Froebelian elementssalles d’asile Kergomard criticised thealles d’asileas
she deemed their pedagogical approach too stritiresufficiently adapted to young children’s
needs. To her, Froebelian pedagogy seemed suitab&radicate this flaw. Eventually, the
principles of Froebel's pedagogy began to influetheepedagogy dfalles d’asileanasmuch as it
stimulated the valorisation of organised play agdliced the amount of intellectual instruction in
the curriculum. Even Marie Pape-Carpantier, onéhefvery fervent advocates sélles d’asile
and at first a critic of Froebelian methods, betzaadapt Froebel's methods to the pedagogy of
salles d'asile"*

Transformation of salles d’asile into écoles mateiltes. Although progress in the development
of salles d’asilewas far from steady and was dependent on locaties] the number ofalles
d’asile increased during the first decades of their eristeto the effect that 3,9%hlles d’asile
existed by 1868, with 465,712 children enrotddThe child labour legislation of 1874, which
introduced a minimum working age of twelve (althbug allowed for exemptions) probably
contributed to this growtt® Then a decree of August 2, 1881 discontinuedséiles d’asilein
favor of its successor, thecole maternellé®® The école maternellavas in part influenced by
Froebel's methods which emphasised children’s @ag self-activity. However, Froebel’s
pedagogy had not become accepted widely enougtet@ipdefinitely over the pedagogy which
had been developed salles d’asile That is, theecole maternellevas not a French version of the
Froebeliankindergarten According to Pauline Kergomard—who was the cérftgure in the
establishment of thécole maternelleas she became its general inspector from 1881917 1
(appointed by Jules Fer{}—the école maternellehad to accompany and facilitate a child’s
transition from the family to the primary schddt.It was supposed not only to place value on
children’s play, but also to lay the foundations &mademic learning and prepare children for
school**? The change of name of the institution reflectesl $hift of the objectives from social
welfare and assistanceilé—i.e., asylum) to education and instructiogqolé—i.e., school).
Ultimately, the école maternellebecame firmly established as the first stage ef Enench
educational system; today, it enrolls virtually elildren aged three to five and is still concerned
with children’s learning both in social and intelieal domaing?*

135 Gilles BrougéreJeu et EducatioParis: Harmattan, 1995), 140-1.

136 Colette CosnierMarie Pape-Carpantier. De I'Ecole Maternelle a I'&le des Filles(Paris: Harmattan, 1993),
128.

137 Durand, ‘Maternelles (écoles)’, 1876.

138 Tilly and ScottWomen, Work and Familg71. Colin HeywoodChildhood in Nineteenth-century France: Work,
Health and Education among the ‘Classes Populai(Bgw York: Cambridge Univ. Press, 1988), 273-4.

139 5uzy Cohenl.’Ecole des Bébé@Paris: L'Harmattan, 2008).

140 Elise Terdjman,’ Le Systéme Préscolaire selon iRautergomard (1838-1925)Communication$4 (1992) :
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Comparative and transnational synopsis

This study has traced the beginnings of institwionfant education in Great Britain and France,
outlining the respective evolutions of infant edima from private to public control as well as
the establishment of infant education as part ef mlational educational systems. Particular
attention was paid to transnational exchange, Mhptdbe mechanisms of information
transmission from Britain to France. The followisgnopsis summarises major similarities and
disparities as well as intersocietal connectiorth@se developments.

Similarities and differences in 1®-century early childhood education in Britain andrénce
Originally shelters for children of laboring-clas®thers driven by necessity to contribute to the
family income and launched mostly by private initie, facilities for the education of young
children gradually began to grow into public ingiibns by the 1830s. The fact that the French
visited infant schools across the Channel and latat English books and manuals about infant
education suggests that the British schools andhadstwere a direct source of inspiration for
sponsors ofalles d'asile Indeed, they fulfilled several very similar furmcts in Britain and
France.

Moral citizens in a new societyin each country, the new facilities aimed to ioy@ children’s
living conditions by providing them with a favoutabenvironment—physically, morally, and
intellectually. Typically, patrons and reformers avfounded the first institutions focused on
rescuing young children from the social and monalseof the unhealthy environments that
resulted from industrialisation and increasing asehild labor** Through infant schools, they
sought to reduce human misery, combat the explmitaif innocent, defenseless children, and
regenerate the population’s morals. In both coastria number of influential educators,
politicians, and ministers believed that infant eation could improve society by banishing
poverty with all of its ill effects. Hence the pdarty of the institutions stemmed from wider
endeavors to tackle critical social problems. Com@bout the well-being and safety of deprived
children had certainly been a motive behind thenftinig of infant education facilities. However,
desires for social control complemented this camaard considerations of social order were
added to genuinely humanitarian motivations in lmthntries. Insofar, the new institutions were
also a vehicle for inculcating obedience as wethasal values in childret

Pedagogical objectivesThe pedagogical objectives of infant schools salles d’asilevaried
somewhat over time and across regions, but onkeokéy objects endorsed by most institutions
was to support children’s development and offer ahanstruction rather than to impose
premature academic educatidf. In fact, rigorous intellectual education was freqtly
discouraged, whereas learning through play was madely accepted, in particular after
Froebel's pedagogy had arrived in Britain and Feandence the pedagogy encompassed

144 \Whitbread Evolution 25-6.
145 Clark, ‘Feminist Maternalists’, 12-3.
148 uc, La Petite Enfance & I'Eco)é&3-348.
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informal learning, interpersonal skills, practicekperiences, and emotional understanding.
However, it is important to note that over the seuof time some institutions were set up
specifically for children from poor families whereathers were established for all children,
regardless of their social origins. The former oftead a primarily social function whereas the
latter tended to be oriented towards educationalgmes and children’s early learnitg.

Religious instruction Many infant education promoters stressed thejicels potential of the
new institutions, either a specific denominationgenerally Christiai*® They feared a lack of
moral guidance of children in families whom theynsidlered incapable of properly bringing up
their children. Frequently, infant education wasried out under religious auspices with
missionary aims, and infant educators taught olbedieand respect for authority as well as
religious devotion. However, religious educationswaore prominent in France than in Britain.
One reason for this was that the political eventsl80—which culminated in the July
Revolution and ended the Bourbon Restoration (1833D) to bring Louis-Philippe to the throne
of France—had hit both the monarchy and the Chuitshally, and thus led to increasing
religious skepticism in a considerable proportiérihe French population. The Church aimed to
counteract this loss of authority and sought toe@® the society that had existed before the
Revolution, among others by conferring the taskewefngelisation of children on thealles
d'asile!*® It seemed opportune to target young children whuosels were still malleable for
evangelisation. For this purpose, ecclesiastictalootated, for instance, with members of the
Commission supérieure des salles d’gsildich largely inspired the contents of officialwls,
decrees, acts, and circular letters from ministaeguardianship authorities on the subject of
salles d’asile In so doing, they aimed to facilitate a Cathakmaissance at the end of the
1830s:>°

During the Second French Empire, beginning in 18882 with President Louis-Napoleon
Bonaparte becoming Napoleon Ill, Emperor of Fraimnan Catholicism was the state religion.
Clerics worked as officials and propagated Chmstyaon behalf of the state. During that period,
the Empire still used thealles d’asileto evangelise children. Yet the Third Republic—hagg
in 1870 as the result of France’s loss in the Fodimissian War and the downfall of Napoleon
Ill—did no longer usesalles d’asileas a means of missionary work. In official docutsesuch
as decrees and acts, the term ‘religious educatisappeared. Only the term ‘moral education’
persisted. These documents stated that the chidswpposed to learn right and wrong in the
salle d’asile but there was no reference to the BiifeThe turning away from religious
education irsalles d’asileoccurred against the background of endeavourscidasese the Third

147 E. g., Michael Warren|'Ecole & Deux Ans en France: Un Mode Nouveau dsti@Ge de la Chose Publique
Educative(Paris: L'Harmattan, 2008), 23-50.

148 E g., Elizabeth MayoReligious Instruction in a Graduated Series of bessfor Young ChildrerfLondon:
Seeley, 1845).

149 Athanase Coquerel, ‘Société Chrétienne ProtestaieteFrance’,Le Libre Examen: Journal Religieux,
Philosophique et Littérair®, no. 14 (1835): 106 ; Michéle Sacquiimtre Bossuet et Maurras: I'Antiprotestantisme
en France de 1814 a 187Paris: Chartes, 1998).
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! bid., 15-21.
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Republic. The struggle to deconsecrate educatiem affected thesalles d’asilewhich, by the
1870s, were increasingly maintained by the stateagh they were not a constituent part of the
official education system. Ultimately, this struggfor secularisation set the stage for the
enactment of the Ferry Laws of 1881-1882 which madmary education compulsory and, in
public institutions, free and secufaf.

Infant schools and salles d’asile: Between transimatal and regional characters

Infant schools in Britain attracted visitors fromakce, English books about infant education
were translated into French, and French socialmefcs promulgated their knowledge about the
British institutions in France. As a consequenexesal infant schools served as models for the
creation and organisation of masglles d’asile From the beginning, thsalles d’asilehad a
transnational character inasmuch as their patrams wspired by pedagogical and organisational
concepts from across the Channel. While there werstable transnational networks of infant
education actors in the manner of the informal Argjmerican kindergarten netwotk there
was nonetheless cross-border exchange which tefta in French infant education.

However, thesalles d’asileand their pedagogical concepts were not simplyesopf their
British predecessors. For instance, the methodd umsealles d’asilesometimes differed from
those adopted in Britain. Madame Millet disapproeéthe rather mechanical exercises (e.g., the
geography lessons) practiced in some Londoniamirsighool$** and she campaigned for a more
diverse teaching approach which allowed for moggifile instruction and learning. Furthermore,
in France, there had repeatedly been not only erhig also criticism of the British infant
schools™ Critics feared, for instance, that thelles d’asilepursued inappropriate educational
objectives such as teaching encyclopedic book kedgé™® In certain regions, such criticism
must have influenced the missions and pedagogmaloaches oballes d’asile In 1839, for
instance, Ambroise Rendu, the president ofGlenmission supérieure des asilesited salles
d’asile in Rouen, Caen, and Rennes, and recommendedhisg tnstitutions minimize their
academic education to the greatest possible eXteffhus, it can be assumed that different
institutions developed their own distinctive chaeas depending on the criticisms with which
they were faced.

It is necessary to stress that there was not one/ rmodel of infant education in Britain.
Rather, different types of infant schools had bestablished and maintained. For instance, Owen
objected to corporal punishment whereas Wilderspithorsed it. Hence the notion of ‘the British
infant school’ is too rigid as it masks disparitiestween facilities with diverse pedagogical
underpinnings. The character of infant schoolsedawith the attitudes and convictions of their
founders and educators, among other factors. Caesdly, it is crucial to refrain from the

152 Warren,L'Ecole & Deux Ans 30-50 ; Linda L. Clark, ‘Approaching the Histoof Modern French Education:
Recent Surveys and Research Guidesnch Historical Studie45, no. 1 (1987): 157-65.

153 Nawrotzki, ‘Like Sending Coals’, 223.

154 Durand, ‘Maternelles (écoles)’, 1870.

155 Marie Matrat et Pauline Kergomaices Ecoles Maternellgfaris: Imprimerie Nationale, 1889).

156 Colette Cosnier, ‘Marie Pape-Carpantier, les Réddérchitecte’, Histoire de 'Educationno. 82 (1999): 143-57.
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assumption that there is a pure British or a pusmé&h model of institutional infant education.
During the first decades of the new institutiondseence, there were neither uniform instructions
for inspectors nor unambiguous national policiesciviwould have defined clear directives for
salles d'asile”® In France, it was not until 1837 that an ordinafmesalles d’asilenamed a
delegate for their annual inspection in the whoteintry™® In Britain, the Lords of the
Committee of Council on Education, appointed in9,82quired the right of inspection of infant
schools, and they were among the first to issutelicons for inspectors in 184€° Thus infant
education institutions must at times have develapgtnal character inasmuch as local patrons
and educators shaped the identity of their faegitaccording to their own maxims.

Limitations of the study

As with any historical study, the present analyisisintentionally limited in scope. Three
limitations need to be acknowledged: First, thelgtdid not examine the historical developments
of infant schools in Ireland although Ireland anck& Britain formed a political unit during the
19" century, constituting the United Kingdom of Gr&aitain and Ireland until the partitioning
of Ireland in 1922. An analysis of such historidavelopments might have duplicated evidence
provided recently by Maura O’Connor. She outlinexvhthe infant school movement spread
from Great Britain to Ireland in the 1820s and h@vilderspin helped establish the Model
Infants’ School in Dublin in 1824 and, in so doigntributed to the propagation of his theories.
Furthermore, she showed how voluntary societiesesyently supported the creation of new
facilities in different parts of Irelantf’

A second limitation pertains to the fact that, ome instances, the study characterised the
views of individual proponents of early childhoodueation as being representative of the
perspectives of larger groups of people involvedhim early education cause. Protagonists like
Owen, Wilderspin, Cochin, and Pape-Carpantier weytadid speak for much of the infant
education movement. However, considering their gieslid for larger communities (e.g., the
infant school advocates in general) still bearssk of over-generalisation. For instance, in the
mid-1830s, British Evangelicals adapted the Wilgeisn model of infant education in
conformity with the imperatives of their ecclesieat doctrine in the infant schools under their
control}®4n France, different promoters and advocatesaties d'asilehad diverging views on
how thesalles d’asilewere to be run—e.g. whethealles d’asilehad to separate boys and girls,
how they were to ensure hygiene, to what exteny tiwere to be charitable institutions,
etceterd® We must therefore abstain from interpreting thattiews and attitudes of the infant
education protagonists presented in this study alevays uncontested.

158 | uc, La Petite Enfangel5; D.A. Turner, ‘1870: The State and the Inf&thool System’British Journal of
Educational Studie8, no. 2 (1970): 151-65.
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A third limitation concerns a historiographicalussof a more general nature. Any study into
the history of institutions and practices has totkgsise a variety of sources into more wide-
ranging statements, but epistemological challersgesassociated with the attempt to consider
historical particularity and achieve theoreticahgelisation at the same time. It is therefore
important to keep in mind that this account proside lens or framework—rather than an
exhaustive review—to explain and interpret hist@ricealities which were certainly more
complex and varied than suggested here.

Prospects for future research

A research desideratum can be derived from thdystill seems important to further analyse the
interdependence of local developments and tramsratirelations in the history of infant
education, both in the countries under review andther European countries. Future research
could explore in depth how local institutions wembedded in transnational contexts and how
foreign influences were either taken over, mutatadrejected under specific local (to some
extent varying cultural, political, and economidycamstances. For example, Wilderspin's
influence in countries such as France, Germah#wstria’®> Hungary:°® Holland, Belgium, and
others®’ is well-established. Nevertheless, the mechantsynshich Wilderspin’s thinking was
transmitted and the changes that his thinking umelet during the transmission processes as well
as during implementation processes in differergssiemain underexplored. In order to study
connections between local and transnational dewsops, the transnational and entanglement
paradigm would have to be complemented by a transidbary concept because relating micro-
level aspects to macro-level contexts implies snglya variety of (imperceptible) boundaries
within nations, including regions and municipakti€® This type of research may explore the
extent to which local variations shed light on tiaure of national and transnational movements
and aspirations. It may also illustrate why locatelopments might have diverged in spite of a
given degree of homogeneity in terms of (trans{jomal concerns and objectives. In general,
however, regardless of whether the focus of rekeaiit be local, national, or transnational,
historians will have to situate the developmentgennreview in their respective contexts at
different levels and they need to ensure that thiés of analysis and their interrelations are
described accurately in order to prevent simpligtiterpretations of complex historical
phenomena.
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Figure captions

Figure 1 England before and after the industrial revolutidap reproduced from ‘Philips’ New
Historical Atlas for Students’ by Ramsay Muif" éd. (London, Liverpool: George Philip & Son,
Ltd., 1920).

Figure 2 Robert Owen (lithograph). Reproduced with permissfrom the Robert Owen
Museum, Newtown, Powys, U.K.

Figure 3 Town of Lanark by I. Clark, 1820-25 (lithograpi®eproduced with permission from
the Robert Owen Museum, Newtown, Powys, U.K.

Figure 4.Baron Joseph Marie de Geérando (1772-1842). Repeablwith permission from the
Austrian National Library, Picture Archives.
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