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Multilingualism
Linguistic skills within a society

Plurilingualism

Multilingualism_Plurilingualism
Linguistics skills of an individual
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What does it mean
to be multilingual?

« A multilingual person can
communicate in more than one
language in the following ways:

« Actively: speak, write or sign

« Passively: listen, read or perceive

« Appropriately: depending on the
situation and cultural context




Common
European Framework of
Reference for Languages

Comemon European
Framwidh
of Refarence

Beginner Intermediate Advanced




What linquistic

repertoire do your
students have?
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Didactics in language teaching




Didactics

Didactics is the science of how knowledge about a particular discipline is conveyed to and acquired
by learners. The aim is to determine the scope of the knowledge being taught and the relationship
between knowledge, teacher and student, and to manage the ongoing acquisition of knowledge
during the teaching process.

e athree-part system

Knowledge

NN

Student

e the didactic contract

e didactic transposition

“Simply knowing about a subject does not mean
that we are capable of teaching it”




The role of the teacher: at the intersection of didactics and
pedagogy |

Student
Pedagogical relationship Learning strategy
(enables the student to acquire the
knowledge taught) implemented
Teacher —> Knowledge
Teaching pathway —OI“

(knowledge held -> knowledge taught)
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linked to a specific historical context

different language goals
role and place of teacher/student

role of the mother tongue

Language teaching

methOdOIOQ 1eS » “There are continuities and backward steps,
_ an awareness of the way things are done
LLLL to the CU rre nt day elsewhere so that one can take inspiration

from or reject it, and adaptations to new
environments and technologies” (Martinez,

2013)
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Methodology and method @ &+ =

- The study of methods and the way in - Teaching material

which they are applied - All of the technical processes used in
- A developed series of processes, class for teaching/learning a languge

techniques and methods, all In an effective “scientific” way, which

underpinned by options, discourses Involves the use of theoretical

or theories from wide-ranging sources  principles

@ A method is often a reflection of a methodology
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* Needs of students

i . « “What do they want (felt needs) and what are they lacking
QueStIOI‘IS o (objective needs)? Both are essential to establish the concept of
. " needs. There are needs which the students, by definition, cannot
d|g |ta| teaCh I ng_ be aware of themselves, precisely because they cannot know what

3 they need to develop their skills” (Porcher 2006:189)
and media
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Preparing for a session
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Resources that can be used for teaching

« Software to measure understanding: Wooclap (www.wooclap.com), a
learning app

« Creating websites and blogs: Hot Potatoes
« Creating videos: Movie Maker
« Word clouds: Tagxedo; Wordle

* Pronunciation
— Pronunciator: subscription software
— Speech to text translator
— ISpraak: free

« Collaborative work: Google Docs, One Drive, Padlet
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« Social media: TikTok, Instagram, Twitter (



http://prspct.click/messages/eae3ec4d-0ca2-4d5a-92aa-4d6c86d996a0/redirect?url=http://www.wooclap.com&sign=b961287dea19e757d8c36867ff6b728a

Resources that can be used for teaching

« Use of an iPad and apps

— Travel diary in the form of a digital magazine
— Adobe Spark Page to create a magazine

— Do Ink to create videos

— Morfo: make a face talk to tell a story
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Chinese language websites

« Fachverband Chinesisch (Chinese Association): https://www.fachverband-chinesisch.de/

« The Chinese Association promotes Chinese teaching at universities and schools in German-speaking
countries. Every two years the association holds international conferences (the next one will be in early
September 2022 in Tubingen). It also publishes a magazine that comes out once a year (Chun — Chinese
lessons) and awards the Friedhelm Denninhaus Prize for services to promote the Chinese language.

« Thematic selection of links for learning Chinese

« FU Berlin: https://www.geschkult.fu-
berlin.de/e/oas/sinologie/forschung/Forschungsschwerpunkte/Linguistik/ChiLLL/index.html

« Uni Trier: https://www.uni-trier.de/universitaet/fachbereiche-faecher/fachbereich-
li/faecher/sinologie/profil/fachschaft/links

 Links to online dictionaries

» Uni Heidelberg: https://www.zo.uni-heidelberg.de/boa/digital_resources/dict_de.html

 Lerntools:

e https://www.purpleculture.net/

* https://wenlin.com/

« http://www.mandarintools.com/ (
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https://www.fachverband-chinesisch.de/
https://www.geschkult.fu-berlin.de/e/oas/sinologie/forschung/Forschungsschwerpunkte/Linguistik/ChiLLL/index.html
https://www.uni-trier.de/universitaet/fachbereiche-faecher/fachbereich-ii/faecher/sinologie/profil/fachschaft/links
https://www.zo.uni-heidelberg.de/boa/digital_resources/dict_de.html
https://www.purpleculture.net/
https://wenlin.com/
http://www.mandarintools.com/

Teaching media literacy at primary school
o
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« Teaching media literacy: a cross-disciplinary activity
for learning other subjects in Belgium (Van
Cauwenberge 2007)

« Strengthening media and information literacy in
schools (an initiative by the French Ministry of
National Education, Higher Education and
Research and France Télévisions)

Press release — Najat Vallaud-Belkacem —
23/03/2015

« Luxembourg: BEE SECURE: Educational Guide
to Information Security — https://www.bee-
secure.lu/sites/default/files/Leitfaden_digital vers
lon.pdf
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Learning concepts

Individual progress
Mastery learning
Project-based learning
Flipped classroom

— concept which makes the
others possible, or which
reveals their full potential.



., ?

v

2\ ruprep | R
CLASSROOM

u




Possible combinations

of learning concepts

Only flipped classroom

Only project-based learning
(requires projects)

Flipped classroom + project-based
learning

Flipped classroom + individual
progress

Flipped classroom + project-based
learning + individual progress



Working plan for a flipped classroom: session 1

Using articles and  All the students Watch tutorials on Define keywords Develop a learning
experiences, share their media how to integrate  from the class plan for a flipped
choose 3 media tools with the rest of media tools classroom

tools as a basisto  the class

develop a language

course. Be ableto  As a group,

explain your propose/choose

choice. definitions of
concepts together




Questions

 From a learner viewpoint, how can the learning scenario be designed so that
any necessary adjustments can be made to create a positive learning
experience?
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Motivation as the central focus

« It makes learners want to enter into the product.

* Is motivation not an obstacle for learners, even if on a personal level they
want to take a course? (Henri 2007: 23)

« Can the IT environment reshape an educational system that is based on
knowledge assessment rather than the acquisition of skills? (Henri 2007: 23)

>> move from reproducing knowledge to producing skills (Eynard, 2007)

il
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Intrinsic motivation and writing skill development
in a blended learning course

Dr. Marion Krames

marion.krames@ext.uni.lu (
uni.lu
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Writing in Chinese as Foreign Language

Character Animation
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F£ [wo]: our, us,
i, me, my, we

B9 [de di di]:
possessive,
adjectival suffix

= [fang pangl:
house, building:

room

=l () bian
jian]: midpoint,
space; place,
locality

iR [hén]: very.
quite, much

#F [hao haol:
good, excellent,
fine; well

BT [wan wan]:
play with, joke,

enjoy

(
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Chinese characters:
time consuming to learn

slow down progression

neglect of communicative skills
(spoken and written)

most school children only reach

level A2 (Germany)




Focus

Development of communicative
skills




fREARBZEE?

ZINDE
more character
recognition — less

manual writing
(Jiang 2007)



Ask for information —
describe sth. — evaluate sth.

rethink the role of the
learner:

learner as
communicator



Andreas Guder / Fachverband Chinesisch e.V. (FaCh)
(Eds.)

European Benchmarks for the Chinese Language
(EBCL) /
Européischer Referenzrahmen fiir Chinesisch als
Fremdsprache

(B PO RE /IR HETLH )

(Version 1.1)

Englisch-Deutsche Ausgabe des Projekts
English-German edition of the project

“European Benchmarks for the Chinese Language (EBCL)”

Levels A1.1/Al1/Al+/ A2/ A2+

CHINESISCH
LNTERRICHT

Sonderausgabe / Special Edition 2015 IUDICIUM Verlag GmbH Miinchen
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Can write a series of simple
sentences about his / her

own family, life
circumstances, educational
background, and current or
previous occupation.
(S8, b, FEak).
(Benchmarks 2015)

Can provide basic details
closely related to personal
life and learning within a
set time. (Standards 2021)

& = Beginners, level 2
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Outline

1.

2.

Complexity of a simple descriptive text
Conditions for intrinsic motivation

Blended learning writing tasks (examples from German A2)
Focus: writing portfolio

Motivating learners in a blended learning course

Conclusion




1. Complexity of a simple text

EHEE

BHEEREIT - AMEIRKE -

BHWEEEETHH - ] EWME—KE - &
EBE - UMEMEE", MIHHEE - & —
BNE - BEEE B —XKBRHIURLREF
BAMNEEXEMEL - 2F FEBATET -
F LEEEFE/NMIMNER. EFELE—KEEH
FHRK, KTEHRERZE, KLE®RER
ZRIEN/\eNY) - Bk EREREEDS - RKIGEEW 1
B s B RIKAR .

XA EE -

Quelle: http://0s.net.cn/zuowen/224053.html




1. Complexity of a simple text: speech acts

describe
HEREE
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Quelle: http://0s.net.cn/zuowen/224053.html ( nni I“
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1. Complexity of a simple text: speech acts

&H"JE'E'?_\ o _  adress the reader / give orientation
KM BEERS I - MEREE,
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1. Complexity of a simple text: speech acts

&H"JE@_\ ) B B « adress the reader / give orientation
?‘ZE"]%ETTEQ?FEE ’ 221%15]-(5'5%0 e evaluate
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1. Complexity of a simple text: speech acts

o * describe
&H‘JE@_\ ) - ~  adress the reader / give orientation
?‘ZE"]EETTEQ%EE ’ ;12151;]-(5'5%0 e evaluate

ﬁﬂ"]%@ﬁ:%rW@ ’ fjJ:m\ﬁE_ e narrate
S5 B LSE BB, M ]
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Quelle: http://0s.net.cn/zuowen/224053.html ( T |“
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1. Complexity of a simple text: speech acts

o * describe
E BB IE] » adress the reader / give orientation

?‘ZE"]E[@{[Eg%fﬁ, 22151;]}%%0 ° eva'uate
i ML R, | e

* - CINIEHBL g|” _
N AR B CEia . ¢ announce the topic

c

£ EI—KEEWNARLEF, HAR(EZ  + signal the end of the text
ERg - SPLEAE T
F L EEENINER, ST R
IKZNCFEFRIANIK - IR FEINERZSIT
B, KLEKERZAEZN/ NN, B
FIEFED - KEESEF BEEWRE
F IR AR o
Xrhe IR B8]
Quelle: http://0s.net.cn/zuowen/224053.html ( !!I!!ES;!!!




1. Complexity of a simple text: grammar

Grammar

H 5 E « noun + local s plement j‘ﬁ ‘L
BRI R R . FIEIEE. EIrmE. B EE
EMEEEETNE, | JEWE— - verb+% )”EE L

s hABn omE mits I

L /J\E ’ °

TEE”&?ETE{‘EK%EE ii;ﬁ ﬂi gre osmon + Iocal supplement: 7£ ..

X oo TE == - B constructlons — KR ~ Z)C15%

+ EEEF/NMINES. %?E?ﬂ — = 4 =

KSEHTOAK - ARERERSE o g 0 BRETH. REAZ

B, REEBEEREZAERN/NY) - iR

ﬁ[%%%ﬁ "KE@EEHEFE BmikE  ° dﬁlrecgilf)&aé\%rb/preposmon MI I IH
SEEE A EE - « modal verbs: F W - =& F|

Quielle: http://0s.net.cn/zuowen/224053.html ( . I il




1. Complexity of a simple text: grammar

. Grammar

EHZH"J%@_\ P - « noun + local su ]g)plement 5@@ ‘L
BHIEEREIT - MEMREE, Lt/ . LB
BOBEEEETYE 1] rkEs— . verb + # J”ﬁ? o

oAt - R EBE - UNEREE", M R

Op% - Rasll—aNE  BEEE -
SER—KBREMALST, HHMNE 9 E{j}OSltlon ;rzlgé:al supplement: 1 ..

Tt ?Eﬁwﬁiﬂ ST FEETET & 5 [0
7 rmEEE N\ EmEE. srame— ° By constructions: —?&@J&E’\J s ZEH
KENCH 7 HORE - K CERERSE &, M. BRBTH. RSAE
B, KLEKERZAZN/NNY) - B
FlEHED - KEREEF EERoE - directional verb / preposition: M| ][ #
B HIK AR =. BEEE

XEEERHEE - « modal verbs: €F N - =&Z

Quelle: http://0s.net.cn/zuowen/224053.html ( . I Il




1. Complexity of a simple text: grammar

I E 8]
TMEREE.
KWEERERTE, [ ] EMhE—
KA - MBS - UNERIEE", M)
NiEE  REEN—S8NE  BEEE
SFE F|—KEKAHNAKRLEF,
EFLrEETEF &
+ LEEE/PMINER. EFEIE—
SKEICHFHIARK - K NEWNERZI
B KEEBEEZRIZEN/NHY) -
REEEEF BEEBE
F & Al
XheHAEE

Quelle: http://0s.net.cn/zuowen/224053.html

Grammar
noun + local s 7Qplement TE ‘L
Lt/ m. L Em
verb + % U'EE o
WE

. gre osmon + Iocal supplement: 7£ ..

« B constructlons — KRR ~ ZJErE
FHI. MRy, ECFrI. RZBAIE
HE:

- directional verb / preposition: M| J#
=. BEEF

« modal verbs: €& - =F %
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1. Complexity of a simple text: grammar

Grammar

HHIE « noun + local s plement TE ‘L
BB RIT - FIEMMEE. EIrE. B EE
B EETETNE - ] FhE— - verb + % J”EE =

KA - B EEE . UMERIEE”, M TRE

E%ﬁ_%@%ﬁ%*;\:ﬂ%ﬂ? ’ %%%E b gre osmon + Iocal supplement: £ ..

EoEN - RFLEANET, B " P

F rEEs I\ HEEE, aFame— constructlons AR ISHY ;tFIL@z

KBIEHTOAE, KIEMEESE o g i BEETH. REAR

iﬁn%#ﬁgﬁ%@%g?@hg%&ﬁ « complement / preposition of direction:

e G R (1 m A e =
XA EE - « modal verbs: ®F U - =FF|

Quelle: http://0s.net.cn/zuowen/224053.html ( . I 0l




1. Complexity of a simple text: grammar

Grammar

EoEE - B  noun + local s ]g)plement j‘ﬁ L
HHIE BRI IT - NMEIMREE, Lt/ T, CBEM|
KWEEEETNE - ] EEE— - verb 3B )”EE L

sk - K EEE  UNERIER”, M E

ORE MeEEN—aNE  BRESE .
%E ”_%TEJ&E@*%EE% LET gre osmon + Iocal supplement: 1% ..

5. _ s
LR, AR ggmﬁ%%méﬁ%?ﬁﬁﬁgg%

KERE LR - R A ANEESE 4

%ﬁ%ﬁ%ﬁyﬁ?}%%g%?m%%m% * verb / preposition with directional

B IRAR . | meaning: M JH#HZE - BERES
X EE - « modal verbs: ®FI - =& F|

Quelle: http://0s.net.cn/zuowen/224053.html ( “ Il I ) I “




1. Complexity of a simple text: grammar

Grammar

EoEE - B  noun + local s ]g)plement j‘ﬁ L
HHIE BRI IT - NMEIMREE, Lt/ T, CBEM|
EMWEREETHE - ] EhE— - verb 3B )”EE L

kA - M EBZFE . UNERER", M) E

O Remdll—8NE  BEEE . .
2E5— KR RMALST, B \ gre osmon + Iocal supplement: 7 ..

EERMIRER, RrESE. WNWMmmms—%ﬁK%~Ew@z

Lt ZE__ —+H~ 1 yl:l
KZICETOARE - R NERERST gy gy RIERTR. REAX
8, KRLERERZAIEN/NNY - i
TEEET - KEGEFES BEmigss ¢ directional verb / preposition: M ]J#H
H KR, =, BiEEE

SEE S A EE - - modal verbs: £F N - =& 3|

Quielle: http://0s.net.cn/zuowen/224053.html ( . I il




1. Complexity of a simple text: vocabulary

EHEIE
HHEERFDT, TMEIREE,
BRI EEEETE - ] EIhE—

gAY - QEEJ:EE /J\zaaﬁ’y%@ Al ]

._H

I_I_

B

o

ﬁ\lﬂ
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3
B .
@Sftﬁgﬁ

- R
Sl |

e

Quelle: http://0s.net.cn/zuowen/224053.html
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Vocabulary
e subordinate terms to ,room"

2111710 &8F

« subordinate terms to ,furnitur

Jgﬂ%ﬂi —ﬁﬁnfLEf:E §L j?
TN . +
YRR, ZRE LS. REW
 collocations

Jﬂﬁé kg EE.. BB, BE... It

B & 8/NshY) - ﬁﬁﬁ .. AR
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1. Complexity of a simple text: vocabulary

Vocabulary

EH"'H"JE@_\ ) N _  subordinate terms to ,room"”
HHIE BRI I, MEMREKE, BT 11110 -&F
HEFEEEETYE - []1FE— -+ subordinate terms to ,furnitur
AL M LESE - IMERIEE, M) RN o BRMASET  HTF
QA REZEN—BINE, BEEE, MABIER, ZIE T ? §J13
S5 —RKEROALEF, HENE 8. REAIEN/NDY)
X EMIEL - SFLEETEF B - collocations
T LEER/NMINER. EFALE J”EE wA - ES... B, WE. I
KZEHFRIRK, K FEHBERZI B, & M) - HQE .. &R
B RIERERSAZHNNDY, G
FETED - KiaEeEr EoE
BRI AR
X eI 8]

Quelle: http://0s.net.cn/zuowen/224053.html ( . I Ml




1. Complexity of a simple text: vocabulary

EHEIE
BHIEEREIT - MEMREE,
BRI EEEETNE - ] FlaE—

K, B LES  UMERIEE", MI]

Q% TEB0-ois BEEE

SEI—KEEH
EKEMVE/ =
? ﬁ?ﬂ:#ll‘aﬁlﬂ’]
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\
1IN y
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Quelle: http://0s.net.cn/zuowen/224053.html

Vocabulary
e subordinate terms to ,room"

2111710 &8F

« subordinate terms to ,furnitur

Jgﬂ%ﬂi —ﬁﬁnfLEf:E §L j?
TN . +
YRR, ZRE LS. REW
* collocations

Jﬂﬁé w - EE.. BB, BE... It

B & 8/NshY) - ﬁﬁﬁ .. AR
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2. Conditions for
INtrinsic motivation
Motivation research:

e need for autonomy
e need for competence

e need for relatedness

(Dresel & Lammle 2011: 131)




2. Need for autonomy

Use of learning activities that
provide learners with a certain
scope for action and
opportunities for self-

regulation.




2. Need for
competence

Application of learning activities
In which a wide range of
competencies can be brought

to bear.
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2. Need for relatedness

Use of group work methods.




3. Blended learning course: A2 (German)

Luxembourg University (start: winter 2018)

Deutsch (Belval, Maison du S5av... e Deutsch | LC_CAT-148 e
| LC_CAT-124 Deutsch A2.2 - Blended Learning
Deutsch A2.1 - Blended Learning (Mittwoch, ...

22 Septto 22 ..




3. Course design

Contact lessons Platform based learning

« 3 hours / week
« 2 credit points

14 weeks x 1.5 hours

* 1 credit point

 focus: reading and writing
» focus: listening and

speaking




3. Three types of tasks

% Interactive writing tasks (Moodle forum)

« form focused writing tasks (Moodle questionnaire)

writing portfolio (Moodle assignment)




3. Writing portfolio (Moodle assignment)

compose a text
post text online
first teacher feedback

revision of text

A

second teacher feedback
(grade)




3. Writing portfolio: Text types and speech acts

EOStcan book summary
ravel Journal summarize
report

narrate




4. Intrinsic motivation in
blended learning

RIGHT WAY

Need for autonomy
» Choose space and time of learning
« Choose from a range of topics
. RIGHT WAY RIGHT WAY

« Make decisions about text
revisions:

Do | want to revise?

What do | want to change?

Which resources do | want to

use?




4. Intrinsic motivation in
blended learning

Need for competence

* Experience ability to communicate in a
foreign language

» EXperience success in writing portfolio

* View mistakes as an opportunity to
improve

* Reduce fear of failure




4. Intrinsic motivation in
blended learning

 Relatedness via Moodle
platform

* Interaction with peers

* Interaction with teacher




5. Conclusion

« Blended learning activities

 motivate students

« give them opportunity to
communicate in L2

* help them develop their
learning autonomy (flipped
classroom; mobile learning)

* Designing Blended Learning
activities can be challenging for
teachers




Thank you!
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