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• Chemical industry

• BASF and 4 of the 20 largest companies are German-speaking

• Aeronautical industry

• Trial of Air France pilots: translations of documents into French (DGLFLF, 
2012)

• Negotiations for pilot training in French (Site web, Légifrance, 2012)

• United Nations: multilingual position

• Resolution 50/11 (November 1995) 

“each State Member of the Organization, irrespective of the official language in 
which it expresses itself, [has] the right and the duty to make itself understood and 
to understand others”

Examples of regulation, sector by sector
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• Can we characterise multilingual language practices in international 
professional environments?

• How can we adapt training to meet the multilingual needs of 
professional environments?

Research questions
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• I- Multilingualism in companies
• Needs identified

• Participatory frameworks

• A polyphony of discourses

• A narrative, prescriptive and collaborative model

• Intersections of disciplines

• II- Multilingual programmes 
• University of Luxembourg

• Support with a multiplier effect:
• Peer tutoring

• Peer proofreading

• Tandem schemes

• Language passport

• III- Multilingual courses
• Mobility and its variants

• Literature review in 3 languages

Contents
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I- MULTILINGUALISM IN COMPANIES : Twofieldsof study

 Aerospace company                                     UNESCO



Two fieldsof study: twolinguisticpolicies

 Aerospace company                                     UNESCO

 One working language

 “The XXX language is English using the 
aeronautical terminology in common use, 
i.e. American aeronautical terminology. 
Technical publications shall, in particular, 
comply with ATA Specifications (Air 
Transport Association of America).”

 Four languages for services

 “Agents will be able to provide support to 
you in 4 languages.”

 “Les agents pourront vous fournir une 
assistance dans 4 langues.”

 “Die Agenten sind in der Lage Support in 4 
Sprachen anzubieten.”

 “Los agentes están capacitados para darle
soporte en 4 idiomas.”

 Two working languages

 “Although French and English are 
UNESCO’s two working languages, the 
Organization also uses Arabic, Chinese, 
Russian and Spanish as its official 
languages.”

 One language at a conference

 “LanguageS of the conference: English”

Official language

Day-to-day practices



Multilingual information
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• Aerospace company (576)Questionnaires

• Aerospace company (2)
UNESCO (2)Meetings

• Aerospace company (12)
UNESCO (7)Interviews

Methods
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Needs identifiedat Airbus (Lejot2014a)
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Interaction focused 
on the agenda

Rephrasing 
for the 
group

ExplanationAside: 
logistics

Participatoryframeworks(Goffman E., 1974)
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The intersection of three entries

A polyphony of discourses

13

• “Discourse universes”
(Charolles, 1997)

• Shifters (Benveniste, 1974)

• The theory of 
argumentation: A but B = -r 
(Anscombre, Ducrot, 1983)

Three argumentative 
models (Lejot 2016)

• Monolingualism BUT 
Multiling. = Multilingualism

• Monolingualism BUT 
Multiling. = Monolingualism

• Multiling. BUT 
Monolingualism = 
Monolingualism



“On parle en anglais ”

mais “avec mes collègues, c’est vrai, je parle selon la nationalité”

Monoling. institut. BUT Multiling. = Multilingualism
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“Sometimes people think “oh we have to speak English!””

but “it’s not really because of the English that you have to speak 
English in [multinationale], it’s because of the fact that we are 
all mixed “

Monoling. institut. MAIS Multiling. = Monolinguisme
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“solamente algunas palabras de cortesía 
cuando [yo] hablo con una persona Francesa o algunas palabras de 
cortesía cuando hablo con una persona española”

pero “eh, en [multinationale] el idioma oficial es el Ingles.”

Multiling. BUT Monoling. institut. = Monolingualism
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“Und das gleiche gilt auch für einen Franzosen, der muss 
sicherlich auch einen gewissen Teil seiner Arbeit auf Französisch 
machen”

aber “in dem Moment, wo er in das [Business] einsteigt, was 
[multinationale] betrifft, was alle betrifft, ist es dann in Englisch ”

Multiling. BUT Monoling. institut. = Monolingualism
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Argumentative models
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Institué

InstituantInstitutionnalisation

In sociology of organisations
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Motivation for 
learning

Social relations 
with colleagues

Request for 
help 

Use of new 
language skills

in a formal
context

Provision of 
help 

Strategic use of 
languages

Relationship 
with

management 

A narrative, prescriptive and collaborative model (Lejot2017a)
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Organisation apprenante
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• « Learning through work » (Newton, Miller, Bates, Page, 
Akroyd, 2006) 

• Goal of a « organisation apprenante »

• « privilégier les apprentissages individuels et collectifs en vue 
d’organiser une progression collective des compétences à partir 
de la capitalisation et de la diffusion des savoirs détenus dans 
l’organisation » (Fernagu-Oudet 2012 : 202)



• A dominant practice

• Rephrasing

• Clarifications 

• A “halfway” multilingualism

• Back-up solution

• Three factors

• Temporal

• Spatial 

• Language profile

• Code switching “in juxtaposition”

How can we characterisemultilingual language practices in 
international professional environments?
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• Semestre obligatoire à l’étranger en L2

II- MULTILINGIAL PROGRAMS: Languagepolicy
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Languagepolicy
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3 Faculties/ 3 teachinglanguages

Faculty EN FR DE LU

dominant

important

minor
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• Law exams answers (Uwera, Heuschling 2016)

„Dozent A FR, EN, DE ; Dozent B FR ; Dozent C EN, FR, DE, NE. 

Language of the course : 

• Depends of which language the law is written

• Is related to the great freedom the language policy allows

• Depends of the language skills of the teacher and of the students“

• Sprachlichen Praktiken und Repräsentationen von Mehrsprachigkeit bei 
Studierenden der dreisprachigen Master (Stoike 2015)

„Unbalanced repartition between the 3 languages in trilingual programms :

• Need of support in advanced language skills developpement and
academic language skills

• Need of clearer language competence profile for enrolling and finishing a 
multilingual study program”

Good multilingual balance in study progamm?
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• Peer review

• Tandem 

• Peer tutoring

• Linguistic passport

Support witha multiplier effect
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• Comments from teaching staff often misunderstood (Cole, Coats, 
Lentell 1986; Smith 1997) 

• Peers lack the expertise to replace comments from teaching staff 
(Rollinson 2005)

• Greater exposure of their collaborative work online with less 
pressure (Lejot 2017b)

Peer review
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- encourage independence (O’Rourke, 2007; Lewis, Stickler, 2007; 
Cappellini, Rivens Mompean, 2013; Santos, 2011)

- boost motivation for learning a foreign language “that is both 
integrative and instrumental” (Stanciu, Bâgiag, 2015) 

- develop a critical approach (Eschenauer, 2013) 

- require reciprocity (Lewis, Stickler, 2007; Cappellini, Rivens
Mompean, 2013; Bâgiag, 2018; Santos, 2011)

- and are flexible (Bâgiag, 2018)

Tandem: schemes
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Authors Terminology Languages Synchronous Asynchronous Tools

Wang, 2017 eTandem FR / CH X X Email / 
videoconferencing
tools

Santos, 2012 Télétandem FR / PT / DE / 
EN / ES / IT

X Videoconferencing
tools

Lewis and 
Stickler, 2007

Tandem via 
internet

DE / EN X Email

Marneffe,
2016

E-tandem FR / NL X Videoconferencing
tools (Skype)

Degache, 2017 Télécollaborati
on

Romance 
languages

X Forum

Tandem: online collaboration
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Tandem schemes
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• Theory module

• Practice Module

• Portfolio

• Final presentation

Peer tutoring
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Linguisticrisk-takingpassport: examplesof risks
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• FR/GE Online course

• Academic languages course

III- MULTILINGUAL COURSES
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Steps and parts

Online course: LanguageCentre GreaterRegionCourse

Preparation before leaving

What to do on arrival

Life on site

Studies

Validation of studies

1- Linguistic preparation
2- Administrative procedures
3- Private procedures

1- Linguistic consolidation
2- Administrative procedures
3- Private procedures

1- Exams
2- Marking
3- Help for exams

1- The city
2- Student life
3- Food

1- The university
2- How it works
3- Methodology

+ Common workshop in Schengen
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Universityliteracy(Huemer, Lejot, Deroey2018) 
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How can this inform multilingual course design?

12 high-graded dissertations, 
4 per language, 
C1-C2, 
various nationalities

155 paragraphs, 15,000 words

How do our multilingual students structure discourse in literature 
reviews?



Threetrends for «report»

 norms associated with the discipline and the culture (Rowley-Jolivet
& Carter-Thomas, 2014)

 Paraphrasing, Lack of coherence (Bitchener & Turner, 2011)

 Difficulty distinguishing between the author’s voice and the 
student’s voice (Paltridge & Starfield, 2007)

 more “report” paragraphs in dissertations in French (38/49) than 
those in German (12/54) or English (18/52)



Similar concepts and strategies can be transferred from one 
language to another.

Differences between languages can be made transparent and 
discussed.

Linguistic patterns (micro level) can be trained by using examples 
from the qualitative corpus.

Pedagogicalimplications: Multilingualcourse design
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• « Parallel multilinguism »
• Linguarama

• “Verfassen von formellen und informellen E-Mails”

• Speakup

• « Simultaneous multilinguism »
• Eurocomrom, Eurocom 4

• Prefic, CINCO et Intermar

• Magicc Project

In didactics
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How can we adapt training to meet the multilingual 
needs of professional environments?
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• Integrate a mandatory semester abroad
• Physical mobility vs. Virtual mobility vs. Internationalisation at home 

(Conceição, Caruso & Costa, 2018)

• A didactic approach based on action, multilingualism and interculturalism
(Gajo 2019)

• Encourage peer review

• internally

• or in collaboration with another university

• Train peer tutors and organize consultations integrated into the 
program

• Choose 2-3 vehicular languages ​​of a program the vehicular 
languages ​​within a program

• Multilingualism as as a means of enhancing tools and strategies

• Multilingualism as a way of exploring ideas (Gajo 2019)

• Multilingualism as a way of extending networks and adaptation skills



“If I am selling to you, then I will speak your language, 

aber wenn du mir etwas verkaufst, 

dann musst du Deutsch sprechen.”

Willy Brandt 

Multilinguisme  en contexte 
professionnel 
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