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“How universities can assess employability skills ?” was one of the first issues we
addressed at the beginning of this project.

Here is the presentation of how the research unfolded, and the results we have
obtained over the last 2 years. The presentation will begin with the context - that is the
role of universities in the European reforms.



Introduction : The Bolognha Process

e Evolution of the university missions:

® (Guarantee students a quality of life favourable to their studies
(European Council, 1997)

® Promote employability skills (Bologna declaration, 1999)
* Encourage and develop a participative process (Lisbon, 2000).
® Evaluate their satisfaction (Berlin Communique, 2003)

¢ Orientate and accompany students (Bergen Communique,

2005).

- _/

When we are talking about the place of university, we are speaking about the role of
universities as manifested in the evolution of the Bologna Process.

Within the framework of that Process (European Council 1997), Ministers responsible
for higher education “stress the need for appropriate studying and living conditions for
the students, so that they can successfully complete their studies within an appropriate
period of time without obstacles related to their social and economic background.”

As saw since this morning, Intense pressure has been put on universities by current
reforms initiated as part of the Bologna Process. They have become, as Strecker said in
2004, work environments where the objective is to make students more competitive
and ready to face the demands of professional life. In 2000, the Lisbon Council
emphasised these objectives to increase growth and employment, and support durable
development.

This new role for universities makes them places of high level of productivity. If we are
looking to this evolution we note that university had :

1.in 1997, after the European Council: to guarantee students a quality of life favourable
to their studies

2.in 1999, with the Bologna declaration, to promote employability skills.
3.in 2000, to encourage and develop a participative process.

4. In 2003, in the Berlin Communiqué to evaluate their satisfaction.

5.1n 2005, in Bergen to orientate and accompany students.

In reality more than 16 million students attending European universities (with an annual
growth rate of over 2% for 1998-2002 - European Commission 2005) and they are
expected to be competitive and to learn more and more employability skills; but what
are employability skills and how the university can assess them?
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Before presenting our method and results, we will turn to theory and our understanding

of what politicians really want from universities and for definite what gaining
competency.
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1.The key competences : an European priority

® 1970 : Departure of a new concept : “Competence”

® 1997 —2009 : OECD Projects

DeSeCo: Definition and Selection of Competences. Its conceptual

framework classifies competencies in 3 broad categories:

\_ _

It drove PISA: Program for International Student Assessment [

In the 70’s the concept of competences appeared in the CEFR: “Common European
Framework of Reference for Languages: Learning, Teaching, Assessment”. That notion
grew, thanks in particular to 2 projects: the DeSeCo and PISA from the OECD
(Organisation for Economic Co-operation and Development).

The OECD’s DeSeCo Project was designed to bring a wide range of expert and
stakeholder opinion together, to produce a coherent and widely shared analysis of
which key competences are necessary for coping with the manifold challenges of
today’s world.

A core element of DeSeCo’s overarching conceptual framework consists of a holistic
model of competence grounded in 3 key categories of competence — interacting in
socially heterogeneous groups, acting autonomously, and using tools interactively.



The key-competencies

® 1999-2009: From Bologna to Leuven

UE assigned to the education system (including universities) new aims -
among them the development of competences. There is now a link
between higher education and the labour market

- _/

After the OECD, politicians took this concept as a call to action. That philosophy was
established in Bologna and continues in Leuven this year. The challenge is not only to

give students employability skills but also to promote sustainable employability. So what
is that?



4 N
2. Sustainable employability:

a new mission for the universities

® In 2000, Lisbon, universities were invited to include
employability in their programs of study:
Student should acquire knowledge necessary for academic success, and

the skills wanted by employers.
(knowledge + skills = competence)

* Employability becomes day after day a finality of study

- _/

In the year 2000, European universities were invited to introduce employability into
their programs of study. Students now have to acquire not only knowledge but also the
skills wanted by employers. They must develop competences.

As commonly defined, a competence is a combination of knowledge and skills, but in
reality it is more than that. It involves the ability to meet complex demands by drawing
on and mobilising psychological resources (including skills and attitudes) in a particular
context.

So now employability becomes an finality of study.

In the presentation we will speak about both competences and employability skills.
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3. Employability skills:

|dentify them to assess them
* 3 kinds of employability skills:

Multi-fields : such as communicating, working with others
Linked with a domain of speciality
Specific to the organisation or the employment
e CORCAN (key rehabilitation program of the Correctional Service of
Canada-CSV integrated in The Conference Board of Canada-1998) concerns

multi-fields skills. It proposed:
Employability Skills |

I ) Fondamental Tearmunerk (7 J_
/ Suilla Wj

Management |
Shills

To identify the competences the literature points to 3 kinds of employability skill:

The first directly enables one to carry out tasks without a specific training. The second is
linked with a domain of speciality and should be acquired with external training. Finally,

competences specific to an organisation or type of employment can be acquired only
after recruitment.

After working on these definitions, we were interested to hear the views of the
Conference Board of Canada,

an organisation whose mission is to aid in the safe reintegration of offenders into
Canadian society by providing employment and employability skills training to offenders
incarcerated in federal penitentiaries and, for brief periods of time, after they are
released into the community.

Its members proposed different skills needed in the world of work, which could be
acquired by training at school/university (ie, the multi-fields kind) called them
‘employability skills 2000+'.
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Employability skills 2000+

L] Personal
Fundamental Skills

Management Skills
L

* 'I'he skills needed * The personal
as a basis [or skills, attitudes,
[urther and behaviors
development that drive one's

potcn’rial for
growth

\

Teamwork Skills

* '|'he skills and

altributes needed
Lo contribute
pm(l uct iw-.l}'

A total of 57 employability skills were identified, divided into 11 classes and then ranged

into 3 groups:

fundamental skills: skills needed as a basis for further development;

personal management skills: correspond to the personal skills, attitudes, and

behaviours that drive one’s potential for growth; and finally

teamwork skills: those skills and attributes needed to contribute productively.

We will cover the latter briefly.




" A. Fundamental Skills

* Read & understand information Presemed in a variety of forms e, words, g‘mp}]s. charts, dmgﬁr&ms;
* Write & speak so others pay attention and imderstand
* Listen & ask questions to understand and appreciate the point of view of others

* Share information using a range of information and commumications technologies (e.g , voice, e-mail,
computers)

Communicate

* Create a document
* Use relevant scientific, technological, and mathematical knowledge and skills to explain or clarify ideas

Mana ge * Locate, gather and organise information using appropriate technology and information systems
* Access, analyse, and apply knowledge and skills from various disciplines (e.g, the arts, languages,
science, technolog}'_ mathematics, social sciences, and the humanities)

information

* Decide what needs to be measured or calculated
Use numbers * Observe and record data using appropriate methods, tools, and technology
* Make estimates and verify calculations

* Assess situations and identify problems

* Seck different points of view and evaluate them based on fact

* Recognise the buman, interpersonal, technical, scientific, and mathematical dimension of a problem
* Identify the root cause of a problem

Think and * Be areative and innovative in exploring possible solutions

solve problern * Readily use science, technology, and mathematics as ways to think, gain, and share knowledge, solve
problems, and make decisions

* Evaluate solutions to make recommendations or decisions

* Implement solutions - -~

* Check to see if a solutions works, and act on opportunities for improvement uni.ln

\_

That tool was endorsed by professionals (organisations of the Employability skills and
Science Forums) and presents the skills needed by everyone, | quote, “to enter, stay in

and progress in the world of work”. 1) For Corcan, acquisition of fundamental skills

prepares people to progress more successfully in the world of work. To do that, they
have to: communicate (6 skills); Manage information (2 skills); Use numbers (3 skills);

Think and problem solve (9 skills).



4 B. Personal Management Skills A

* Feel good about yourself and be confident

* Deal with people, problems, and situations with honesty, integrity, and personal ethics

Demonstrate
Positive
Attitudesand
Behaviours

* Recognize your own and other people’s good effort
* Take care of your personal health
¢ Show interest, initiative, and effort

* Set goal and priorities balancing work and personal life

* Plan and manage time, money, and other resources to achieve goals
Be I‘eSPO]lSible * Assess, weigh, and mange risk

* Be accountable for your actions and the actions of your group

* Be socially responsible and contribute to your conmmumity

* Work independently or as part of a team
* Carry out multiple tasks or projects

* Be innovative and resourceful: identify and suggest alternative ways to achieve goals and get the job done
Be adaptable i = = =

* Be open and respond constructively to change

* Learn from your mistakes and accept feedback
* Cope with uncertainly

* Be willing to continuously learn and grow
e * Assess personal strengths and areas for development
* Set your own learning goals

continuously

* Identify and access learning sources and oppor tunities
* Plan for and achieve your learning goals

Work safel}-‘ . :3};.;\:}]1& of personal and group health and safety practices and procedures, and act in acafordmlce Wilh

Personal management skills are, as | said, personal skills, attitudes, and behaviours that
drive one’s potential for growth. They allow people to offer others greater opportunity
for achievement when they can: Demonstrate positive attitudes and behaviours (5
skills); be responsible (5 skills); be adaptable (6 skills); learn continuously (5 skills) and
work safely (1 skill).



é C. Teamwork Skills

* Understand and work within the dynamics of a group
* Ensure that a team s purpose and objective are clear
* Beflexible: respect, and be open to and supportive of the thoughts, opinions, and contributions of
othersin a group
Work with * Recognize and respect people s diversity, individuals differences, and perspectives
others * Accept and provide feedback in a constructive and considerable manmer
* Contribute to a team by sharing information and expertise
* Lead or support when appropriate, motivating a group for high performance
* Understand the role of conflict in a group to reach solutions

* Manage and resolve conflict when appropriate

* Plan, design, or carry out a project or task from start to finish with well-defined objectives and outcomes

Participate * Develop aplan, seek feedback, test, revise, and implement
in I)I'Oj(?(‘ts * Work to agreed-upon quality standards and specifications
and tasks * Select and use appropriate tools and technology for a task or project

* Adapt to changing requirements and information

* Contimiously monitor the success of a project or task and identify ways to improve

\J

Teamwork skills and attributes are needed to contribute productively. People will be
better prepared to add value to outcomes of a task, project, or team when they can:
Work with others (9 skills) and participate in projects and tasks (6 skills)
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D. Assess employability skKills : The final tool

From the Corcan, Statistics Canada created a self-
evaluation instrument for university graduates, which can
assess employability skills. It’s comprises 6 items:

writing

critical thinking

problem solving

working effectively with others
leading/supervising others

ability to learn & use new technology

The evaluation is based on 3 components :

Possession- Acquisition- Utilisation

- _/

We didn’t use directly this approach because it was impossible to have a questionnaire
to evaluate so many skills even if it was very interesting. We choose a approach more
practical drawn from Corcan,

57 employability skills have been identified as important by the Conference Board of
Canada (1998). After that, Statistics Canada altered them and proposed 3 types of skill
they labelled: communication (writing & speaking), interpersonal skills (working
effectively with others, and leading/supervising others) and innovative skills (critical
thinking, problem solving, and learning & using new technology). They then introduced
three components: possession, which indicates a graduate's belief that he or she
possesses those skills; acquisition, which refers to their assessment of the degree to
which they acquired these skills as a consequence of their university education; and
utilisation, which refers to their opportunity to apply the skills in their current job.

Having made this theoretical detour, we know now what an employability skill is and |
can present our research.

12
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Students’ QuAlity of Life and Employability Skills

1. Aims and Objectives
* The SQALES project aims to help universities:

Create a tool for assessing employability skills (ES) and address issues
raised by the Bologna Process and the European Higher Education Area
(EHEA, European Council, 2009)

Create an evaluation device with which to establish benchmarks

Facilitate a dialogue between the all those involved in order to meet
students’ needs

Adopt new activities and make use of new resources

Compare themselves with other European universities

* Objectives of SQALES :

Describe ES, WHOQoL domains and socio-demographic characteristics
Analyse the links between ES and other variables

Determine how students feel about their faculty as reflected in the scores

The SQALES (Students' Quality of Life and Employability Skills) project aims to help
universities adopt the recommendations from Bergen (Communiqué of 2005) within the
framework of the Bologna Process and the European Higher Education Area (EHEA,
Communiqué of Louvain and European Council, 2009). Under the European Council
declaration of 1999, universities have become subject to assessment in terms of
productivity and competitiveness.

Against that background, we aim to help universities:

- Create a tool for assessing employability skills (ES) and addressing the requirements of
the Bologna Process and the European Higher Education Area (EHEA, European Council,
2009)

- Create an evaluation device with which to establish benchmarks
- Facilitate a dialogue between all those involved in order to meet students’ needs
- Adopt new activities and make use of new resources

- Compare themselves with other European universities

The objectives of Sgales are to:
- Describe Employability skills, WHOQoL domains and socio-demographic characteristics
- Analyse the links between employability skills and other variables

- Identify students' feelings about their faculties using a range of scores

14
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2. Population

FSTC
Science & Technology
317 Students
65% Luxembourg Nationals
3% Grant-aided
65 % Men

The research is conducted in the context of a university with 1131 first-registered students.
To explain what that means, our administrative data come from the university staff who
think in semesters rather than years. So, we identified students who were just beginning
their studies, labelled them as first registered and restricted our attention to them.

349 are in the Faculty of Language and Literature, Humanities, Arts and Education,
FLSHASE, (referred to as Social Sciences)

28% are in the Faculty of Science, Technology and Communication, FSTC, (or Science and
Technology)

38% are in the FDEF, (or Law and Finance)

The proportion of grant-aided students is small (about 3%, other than in Social Sciences)

Women are very much a majority in the Social Sciences and a minority in Science and
Technology - it is a matter of vocation. The sexes are equally represented in Law and
Finance. If the mean age appears high to you, it is because in Luxembourg, as in Germany,
students receive 13 years of schooling before graduation

This result also reflects the multicultural nature of Luxembourg, which had an immigrant
population reaching almost 37% in 2001 (Statec) and the will of the university to be open to
Great Region: Saar, Lor Lux (Saarland, Lorraine, Belgian Luxembourg and Great Duchy of
Luxembourg)

15



3. Methods

e Ethics:

® The design of the study was approved by a research ethics committee

® Participants were informed of the aim of the study and told that results
would be published anonymously

* Data collection: Online questionnaire
Each student received a personal e-mail with an address for the web site

They could choose to complete the questionnaire in French, German or

English

- | _/

We adopted a series rules under which to conduct this survey. The first rule was that we
would establish an ethics committee and obtain approval of the design and all
guestionnaires. Of course, participants were informed of the aim of the study and told
about the anonymous character of the survey.

With regard to data collection, students were contacted via their personal university e-
mail addresses and asked to complete an online self-reported questionnaire.

No computer knowledge was required to complete the form, other than how to use a
mouse. The volunteers could choose their preferred language (French, German or
English) which are the three official languages of the university.

16



4. The Instrument

® Sqales’ questionnaire comprises 4 parts:
® Employability skills
® Quality of life in 4 domains (physical, psychological, social relationships and
environmental)

® Socio-demographics characteristics (age, sex, parents’ level of education &
professional status...)

® ECTS : 2 groups, under 25, and 25 or more: number require to succeed.
* Students participated in two measures :

one at the beginning of the first semester,

the second in the middle of the second semester.

- _/

The instrument itself:

First, the study and its aims were presented to students by the research team (with the
cooperation of representatives of students’ associations). Representatives of the
steering committee of students and instructors validated the content of the questions
asked. The study protocol was approved by the Ethical Research Committees of the
universities concerned, and an informed consent was obtained from respondents
immediately before they completed the questionnaire. The questionnaire was
translated and back-translated by professional experts.

The survey comprised 4 parts: employability skills, quality of life in 4 domains (physical,
psychological, social relationships and environmental), socio-demographic
characteristics (age, sex, parents’ level of education and professional status, etc.) and
finally the ECTS (European Credit Transfer and accumulation System) which was split
into 2 groups: under 25 and 25 or more; [25 was chosen because it is the minimal
required to be able to continue after 2 semesters.

We administered 2 measures : one at the beginning of the first semester (October), and
another in the middle of the second semester (April)

17



Employability Skills in SQALES

Acquisition

1. The results did not show significant differences.

2. Too difficult to administer two measures at separate times.

S =L

With regard to Employability Skills, we employed a new strategy - using different
measures. In October, we asked students what competences they already possessed. In
April, we asked what competences they thought they had acquired thanks to their
university education.

Canadian Statistics introduced three components: possession, acquisition and
utilisation. We didn’t assess utilisation because in the Canadian version they assessed
students at the end of their studies; our students had just begun theirs, so it was too
early.

Results of the measures and review of progress revealed 2 points:

- possession and acquisition showed no significant differences

- it was too difficult to administer two measures at separate times.

As we wanted to administer a questionnaire yearly, we kept only ‘acquisition” with one
assessment in December or January.

18
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1. Samples

K significant difference between the 3 faculties: ***p<.001; **p<.01; *p<.05

The survey was conducted during the school year 2008/2009 among 321 first-year student
volunteers from the 3 faculties of the University of Luxembourg:

26% are from the Social sciences;
26% are from the Science & Technology; and the remaining

34% are from the Law and Finance

Some disparate data can be observed: in particular for sex and nationality: smaller
proportions of Social sciences students were non-Luxembourg natives and men. This
can be explained by the fact that bachelor's degree students need to be able to speak
Luxembourger (in education science to teach and in social sciences to work as an social
educator). Both traditionally attract more females.

Now here are some socio-demographic results and some variables we used in the
hierarchical cluster | will show you later.

20



2. Diploma of secondary studies
70
60
50
40
Clazzical General
0 | S Technical profesiond
. H From other comntries
w0 | ||
10 | | r t
0 T T
FSTC - Science & FDEF - Law & Finance FLSHASE - Social aciences
Technology .
i I
\\ significant difference between the 3 faculties: ***p<.001 /

Here we can see the different diplomas obtained by students in each of the faculties.
We decided to look closely at this issue when we discovered a significant difference
(p<.001***), As you can see, students recruited by the Social Sciences faculty typically

have a classical diploma. Recruited because the majority of their bachelor's degree

candidates undergo an examination (written and oral) or a ‘numerus clausus’, to enable
the academic staff to choose the type of diploma they want their students to have.

The other 2 faculties had no such requirements. Law and finance had a rough balance
between the two types of diploma of secondary studies, and even the proportion of

students from other countries.

FSTC had fewer non-National students, certainly because the language of education is

English and that of Law, French

21
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3. Level of education of students’ parents

Father

Ened of comyrolsory stadica
Srxth form m)'ﬂegt‘

i 2¢h grade tectmical or
» linnﬂ'sny firat ckg_'me

M University / master or more

K significant difference between parents: ***p<.001 /

As there is no significant difference between faculties, this represents a global view of
the level of education among parents of students who completed the questionnaire.

There is a significant difference between the level of education of the parents
(p<0.001***). Fathers are still educated to a higher level than mothers; 23% had a

master's degree or more, compared to just under 16% of mothers. These proportions

are similar but reversed at the first level (end of compulsory studies).

22
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4. Professional status of students’ parents (%)

Father

Mother

Never worked

19.3
B Worker

Employee

B Intermediate
313 / professional
} B Self employed
el professional

B Executive manager \\\ —

K significant difference between the parents: ***p<.001

As for their level of education, the professional status of parents did not differ
significantly between faculties, but there was a difference between the parents
(p<0.001***), As would be expected, professional status was related to level of
education. So, fewer mothers than fathers were executive managers. More mothers
were employees or had never worked.

23
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1. Satisfaction with the university’s reputation

FLSHASE - Social sciences

FSTC - Seience & Technology

<

10 20 30 40 50 60 70 80
o Satisfied  Very aatisfied

K significant difference between faculties: p=0,037*

When we asked students if they were satisfied with their university's reputation, we
observed a significant difference between the faculties: p=0.037*. Students in the
faculty of Law and Finance were clearly the most satisfied. We assume that is because
of their environment - the faculty is based in Luxembourg City and the oldest in the
university
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2. Importance of job, test scores and student status

g

]
[=]

Cheosing a job
Teat scores
W Stodent atatuz

-t
]
:

—

-

e

FSTC - Science & FDEF - Law & Finance PLSHASE - Social
"Technolozy Ecieaces

- _/

Constructed from 3 items, this score presents what S.J. Dollinger named 'university
identity’. The 3 items are the importance of choosing a job, 'Test scores’ and of student
status. There were no significant differences between faculties in items or score - as we
can see from the line, which represents the average of each faculty. In this figure we can
see that students think that choosing what job they will do is the most important during
university.

26
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3. ECTS - European Credit Transfer System

=25 13<ECTS<25 H<=13

| | 1
EST( - Science & Technology ﬁ
FDEF - Law & Finance #

FLSHASE - Social sciences ! .J J J

4 10 20 30

>
8

\\ significant difference between faculties: ***p<.001 /

There is a significant difference in European Credit Transfer System score between
faculties p<0.001***

This illustration reveals two patterns:

Up: presentation in 3 classes: a student needed 25 ECTS after 2 semesters to succeed,
so to have fewer than 13 after 1 semester was not very good. Thirty-three percent of
students in Science & communication and Law & Finance did not get enough ECTS.

Down: presentation in 2 classes. Two thirds of students in the Social sciences had
already succeeded, in contrast to the other faculties.

25 was chosen as the determinant level because the median for the whole population is
25 and because that is the number of ECTS needed to progress to the next year
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After having observed the variables alone, we studied them together as scales.

28



4 N
1. Employability SkJr!LiAverages

83

Average:
Lovw-High ¢0-100)
Learning & - c 1.
= o
Leading others Problemn solving

===FSTC - Seience & Commnmicationn =——=FDEF - Lyw & Fiuawe ——FLSHASE - Social Sciences

In this Figure, we can see differences between the faculties. Students did not agree
about what training can increase their employability. Those in Science & Communication
emphasised the ability to learn and use new technologies, for Law & Finance students
problem solving was most important, and those in the social sciences faculty saw most
value in the ability to write and the ability to work with or lead others. In this
representation, the profiles of each faculty are very apparent

29
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2. Employability Skills %

FSTC FDEF FLSHASE
Science & Law & Finance | Social Sciences
Technology
Writing 50,0% 59,5% 77,0%
Critical Thinking 61,1% 78,5% 76,9%
Solving problems 66,7% 85,7% 69,2%
Working effectively with others##* 77,7% 42,8% 84,6%
Leading/supervising others* 38,9% 28,6% 51,3%
Ability to learn & use new technology*** 94,5% 31,0% 58,9%

\

significant difference between the 3 faculties: ***p<.001; **p<.01; *p<.05

Said differently: Students seem to be in the right courses! There is a coherence
between the major competences and the aims of faculties.

30



3. WHOQOL Domains

Soctal reltonships demain

===FSTC - Science & Commmication  ===FDEF - Lav & Finmce  ===FL.SHASE - Social Scienres

N

a N

_/

Here we can see the extended scores for Psychological WHOQoL. As we observed,
Social sciences students felt they had a better Quality of Life. Their scores were be

tter

than in the other faculties. There was a difference in Quality of Life between Science &

Communication and Social sciences (p=0.020), but nothing similar was seen when

we

compared Law & Finance and Science & Communication , Law & Finance and Social

sciences . or the 3 faculties together.

There is a hierarchy between faculties. The best average in each domain is the Social

Sciences, then Law and Finance, followed by Science and Technology.

31
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4. Employability Skills & WHOQOL Global Scores

F3TC - Science
&
Commmication

=——Employability Skills score
mCymality of Life (Qol) score

S )

The distance for Law & Finance between ‘good Quality of Life’ and ‘worse employability
skills’ suggests teaching problems that need new activities to resolve.

The distance for Science & Communication is very small, but the scores are weak.
Quality of Life and ES must be improved.

Social sciences scores are satisfactory but changes over time must be assessed.



5. Hierarchical Cluster Analysis

ECTS (<25) ES (<65) QoL(<75)

Class 1

Class 2

Class 3 +

FSTC FDEF FLSHASE
Science & Technology Law & Finance Social Sciences

Class 1 50,0% 43,9% 18,9%
Class 2 27,8% 24.,4% 24,3%
Class 3 22,2% 31,7% 56,8%

\

Students who reported having a good Quality of Life said they had acquired

Employability Skills and had a satisfactory number of ECTS. This is important information
because if we just looked at ECTS we can deduce that either it was easy to get ECTS, or
that the professor gave them to everyone. This cluster reveals that ‘Get ECTS’ depends

on Quality of Life and Employability Skills in Social sciences .

33



6. Employability Skills & WHOQOL Global Scores )
from three Social Sciences Faculties in Europe

FLSHASE -

Luxembourg

76

===Employability Skills ecore
e=={nality of Life score

Here is a comparison between social sciences faculties in three European countries. The
slide illustrates data from the FLSHASE in Luxembourg, the Institute of Social and Human
Sciences (ISHS) in Liege, Belgium, and the Department of Social Assistance (DSA), lasi,
Romania.

The results are interesting.

As for Law & Finance, at DSA (Romania) and ISHS (Belgium), the distances between
‘good Quality of Life’ and ‘worse employability skills’ are long.

The ISHS scores, like those from the Law & Finance , point to pedagogical problems that
need new activities to resolve.

The DSA scores, in contrast to the Law & Finance , suggest the need to encourage
activities to improve students' Quality of Life and their will to learn in order to be
employable and improve their future Quality of Life.
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Conclusion

* Innovative step allowing an ethical debate:
This method integrates student and faculty framing.

It’s ask student’s opinion about employability skills acquired in university

* Still questions :

Does this tool include all competences needed by a student to be
recruited?

How can we help university in its step to transmit these skills and to
assess them?

- _/

The benefits of research such as ours are real. We took an innovative step that
integrates student concerns and faculty framing. It could facilitate a dialogue between
them in order to:

Meet the requirements of Bologna Process and EHEA

Make universities centres of excellence, helping students to be employable and
meet the needs of the job market

But some questions remain to be addressed:

Does this tool include all the competences a student needs to be recruited?

How can we help universities transmit and assess these skills?
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Here are the last questionnaire we will propose in December in three languages English

French & German.
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Students' Quality of Life and Employability Skills
during the first cycle.

Annual evaluation

Every year, numerous students drop oul of university because it offers them nesther a favourable

1- How would you describe your sense of belonging to your university?

Very strang

strong
Somewhat weak
Viery Wik

2- To what extent do you agree with each of the following?
Please respond to all items.

Strongly Mostly Mostly
disagree

Strongly
disagree agree agree

1- 1 am satisfied with the
reputation of my university.

quality of ife nor the to acquire the skills 1o ensure their

The annual evaluation described here provides a measure of studenls’ employability skills and
quality of ife, and allows them to be followed throughout their university course.

Every student has an interest in the survey,
which will take place in December 2009

We need your views in order to propose recommendations that will attempt to address, as closely
as possible, issues of importance 10 you. The aim is to reduce the rate of drog-out and

2-1am satished wilh the
reputation of my faculty.

3- | am satisfied with my
university's students’ statute.

4-Tam saishied with the quaity
of education.

that your time as a student will provide a balance between the acquisition of employability skills
and a satisfactory quality of life,

This 5-page survey takes approximately 20 minutes to complete
There are no right or wrong answers.
It is what you think thal counts.
Thiz questionnaire is used in a confidantial manner.

If you have questions or concams reganding this project, please contact:

Prol. Michéle ann Wéronigue Pait
Tal : 352.46.66.44.9224 Tel : 352.46.66.44.9482

Université du Luxembourg, INSIDE
L-7201 Walerdange

Thank you for your valuable contribution

o

5« | am satisfied with teachers’
noles and observations.

6- | am satisfied with
infarmation about choosing a
job and making career plans.

7- | am satisfied with what
studants’ represantatives are
doing.

B- 1 am satisfied with the
pportunities fof culural and
sporting activities at the
university,

8- | am satisfied with what the
students’ association is doing.

10- | am satisfied with the
university canteen.




ploy y Skills - A “ 4- Quality of Life in General '
Please mark the following statements accordingly. Please read each question, assess your feelings, and mark the response that best
reflects your views.
To what extent did you get this abiity Toagreat | Tosome Not Not at
from your training at the university axtent axtent much all e
poor
1- To communicate Vry poor Pacr nar good Good Very good
- Hew woukl you rate your
2- To manage information guality of ie?
3- To use numbers Very Naither
dissasfied | Dissabsfed | satishied nor Satshod satished
T To gemonstrate posilive alitiges and _
behaiours Z- How satished are you wah
- To be responsibie your health?
© 7o be adapiabi ot at all Alitte A moderate Alat Veery rech
amount 50
T~ To banetl sach expedment 3- Ta whal extent do you feel
(1o besarrs eontinugusly) mﬂﬂnﬂﬂm;w
B- To work safoly do?
4- D you need any medical
8- To work with others treatment to function in your
daily Iifa?
10- To participale in projects and 1asks 5 Fiow much o you snjoy a7
Ti-Towile & Do you feel your ife 1o be
12- To think critically o
T3 T Saive probiems T-Are you abie 10 concenirate
ol
T4- To work effectively wilh cihers s'gnmmnrummuny
15 To leadisuperse ohers T Ta your physical amiroman
16- Ta bout and il
0 leam aboul and use new 0 Bo you hiave enouah
technology Iormryp:ua-r Y
71+ Do you find your bodiy
appearance acceplable?
Mare than | Very much
ot at all Almaost Yes h 5
72- Do you have enough money
ta Ml your reeds?
" Scale 2000+ by 2000y Seale bom WHOOOL-BREF - yar T
(it 41 ko 415 oo 1140 1 26
7 Lin Zeng. Sweet Rotert. for Gnkmeaty students
who p Branch, Sirsseqy Policy,
cavlopmant Hl, Gec. Canada, 2000 ot
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WVery poordy

Neither poory
nor well

Well

Very well

15- How well are you able to get
anound?

- University of Liege, social scences
- University of lasi, social scliences

Very
dissatisfied

Dissatisfied

Neither
satisfied nor
dissatisfied

Satisfied

Very

16- How satisfied are you with
your sleap?

17- How salishied ane you with
your ability 1o perform your daily

18- How salisfied are you with
your capacity for work?

19« How salishied are you with
yourseir?

20- How satisfied are you with
your personal relationships?

Z1- How saished an you with
your sex lfe?

22- How satisfied are you with
the suppart you get from your
friends?

2. What is your diplema or level of high Classic | general
school?
Technicall
professional
- What is your gender? Male:
Female

23 How satisfied are you with
the conditions whare you live?

6 What is your year of birth?

24- How satishied are you with
YOUr #600ss to health services?

- What is the highest level of education either or [ Primary school

25 How sabished are you with
the availability of

Sakdom

Quite ofien

Wery oftan

8- What is your family social stratification? Working class

26- How often do you have
negative fealings such as biue
moods, despair, anxiaty,

5- General Information

1~ Inwhich uriversity and faculy, are you registered? [T oo

responas wih a
ey

- Unitversity of Luxembourg FLEHASE

- Unitversity of du Luxembourg FSTC

- Uniiversity of Luxembourg FOEF

2- Which year, are you registened in? 1"

1- How many ECTS (Ewapean Credit
Transfer System) do you already have?
Dian't answer if 1's your first registration

both of your parents ever completed?

Figh schoal

University

Middie class

Uppor class
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Evaluation annuelle
W D@

UNIVERSITE DU Students' Quality of Life
LUXEMBOURG and Employability Skills

Qualité de vie et compétences relatives a I'employabilité
des étudiants au cours de leur Ter cycle.

Chague année. des dludiants quitlent luniversaé parce ﬂuis onl pas ouve un emironnement

favorable & leur gqualité de vie et & & leur
employabaitd.
Catle dvaluation annuelle doit permetire de mesurer les compdtences relatives & Nemployabilité
ainsi que 1A qualté de vie des éludiants ot de suivie leur évolution au cours de leur Cursus
universitaire.

L tous les et aura lieu en décembre 2009,
Hous avons besoin de vos opink propaser des en vue de répondre au
maeux & vos altenies, ﬂelumﬂuhdéamge (Sépart prématuné mlmwahalmm
garantic un équilibre entre une relatives & I i et une

qualiti di vie compcle pandant vos dludes.
I n'y & pas de bonne ou de Mauvaise réponse.

Clest ce que vous pensez qui comple.
Ce questionnaire est exploité de fagon confidentiele.

Merci de consacrer environ 20 minutes
& compléter les 5 pages de ce questionnaire.

Si vous souhaitez des informations sur ce projel, veuillez vous adresser & |

Prof, Michéle Baumann Visronigue Pt
Tel: 3’5?46 66,44 92‘24 Tal : 352.46.66.44.9482
Rrmgue polifun v

ummmi.mmm INSIDE
L-T201 Wallerdange

Nous vous de votre

1- Quel est votre attachement & I'égard de votre université 7

Triss fort
Plutdt fort
Plutdt faibile
Trés taitle

2- Dans quelle mesure, étes-vous d'accord avec les propositions suivantes :

Forlement Plutdt en Plultten | Fortemant
an désaccond accord | en accord
disaccond

1- Ja suis satistaitie) de a reputation
o mon universit

2- Ja suis satstaite} de 1 réputation
de ma faculté.

3- Jo suis satistaitie) de mon statut
dritudiant & Naniversité

4- Je suis satisfait(e) de ka qualité des.
enssignaments.

5- Ju duis satisfaitje) dés noles of des
obaarvations que je repois de la pan
des enseignants

B- Jit duis satisfaitie) des mformations
sur b choix de man métier et de mes
plans de carmire

T- Jir duis satisfaitie) de e que font les.
représentant{e)s des étudants

8- Jo suis satisfaitie) des actvités
cuburslies ot sportives que jo peux faire
& Muniversité

8- Jo suis satistaitie) de ce que fail
Tassociation des étudiants

10- Ja 5ui3 salisfail(a) u restaurant
universitaina
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4- Qualité de vie en général

3 “ Fasn ||
3 relatives a I al TCommant eslmez-vous | | | [ | |
voire Quakté o vie 7
Dans quelie mesure, les enseignements. En grande Dans une. Pas Pas du
suivis ou que vous sulvez & Funiversitd partie ‘Dartaine beavcoup tout Trim. . Tris.
VOUS ont-i5 parmis d'acquiiic dos masure AT
| compdtences A
1- En communication yolrg i
F- Pour grer namaton P b 1 o et Extbrranrnt
- Pour ulliser ks chiflres do farn dont cs que vous avez smvea 7
[ - Four avor Ges amtudes ol dos
| comportaments posists -z yous busoln o rasement
5~ Pour blre responiatin médical quatidien 7
& Pour s adapler aux changements B Aviz-vriss W Sentmant
o pechiter do 1 vie 7
7-F9‘_‘w9'wﬂ.|mm
& Pour travadier en sécurté € Troumz-vous que volrs
Wi @ du sens
- Pour travailier avoc 0 AUTos
;.:‘H-Mlﬂmm
10~ Pour participer aux projets el aux wOus concentrer 7
tiches
- B Vious sentaz on Sbounts
- En rédaction dans vosre vie do tous s jours 7
12- Pour argumerier
B- Trowe-vous. volre.
T3- Pour bty Gos pIossemes envircnnamant sain 7
14- Pour travasller en équipe. 10- AVaZ-¥OuS ASSOZ 0 PG
dans voine vie de tous s jours 7
5 FOUY GINgar T AUTTES Parsonnes.
T6- Pour approndrs B umiser 0 V1= ACGapiuz-vous volry
nosrvalles appanence physique 7
Pk (b st U (e bk devan
12- Avez-vous assez 0 argert
pour satisfaire vos bescins 7
T3 AVOZ-vOuS HS FIOMMABonS J0nT vous
avez besoin pour faire face & la vie de tous
les jours ¥
14- Avaz-vous la possibité d avor des
acthitis de loises 7
" Echele Bowel [
¥ Lin Zang. Swat Rsbert, Anisat Paul ol Schuaston Havs, « Consbquancas ol incidencas strabieuass poue hed dtudiants
Prakitegun atrabispn, Divekppemist dis mascurtns humsanes, Hol, Qubbee, Canacls, 2000
i Echale WHOOOL santé, 1593




f 5- Informations générales

Trid. - [ Tria
15- Comment armivez-vous 4 vous déplacer 7 1 1 1- Dans quelle université et faculté, Matire una croo
#4es vous inscritfe) 7 dans la case
= T
e | vty | B | sy | TE - Université du Luxembourg FLEHASE
16~ Elesvons salisfai de = Université du Luxembourg FSTC
volre somed 7 = Université du Luxembourg FOEF
= Université de Libge, sciences sociales
- Université dlasi, sciences sociales
17- Evesvous salisfai e volre capaché 4
effectuer les thches de ta vie quosidienne 7 2- Dans quelie année, &tes vous inscrit(e) 7 T
Eal
18- Etes-vous salisfail de volre capach &
effectuer volre actvité & ravailer 7 Ej
19- Eles-vous satisfait 3- Combien JECTS (Ewopean Cradi! Transfert System)
de vous-méme 7 avez-vous obtenu(s)?
Ne pas répondre si vous éles nouveawnouvelie inscritfe)
20- Etes-vous satisfad de 4-Volre dipléme ou niveau de fin d'études bl |
vos reations. personneles 7 secondaires est 7 classique
T
- pratessonnel
21- Eles-vous salisfat de
wolre vie sexuele 7
5 Etes-vous 7
22- Blesvous satisfai du soutien
QU VOUS NeCEVEE di vos amis T
& Quelle est volre année de naissance 7 I:l
73 Bies-vous salisfal de (endrol
7 o
Ol vous vvez 1 T- Quel est la niveau d'études entra vos tudos
jparents qui est le plus élevé ? primaies
4- Eles-vous salisfal de votre Eiudes
acoks au servicss o santé secordains
Etudes
25- Etes-vous satisfail des moyens de
Iransgort que vous ulifsez 7 8- Cuele est |a calégorie secioprefessionnells e e
e volre farmille 7 =
Jaa Parfos. Astersouvet | Tris sowet | Toutle lemgs adn
26- Avez-vous des senfments. négaffs tels
que la méancolie, le désespoir, Manxiélé ou
] ?
Merci pour votre participation.

o
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Jahrliche Evaluation

Students' Quality of Life
and Employability Skills

Lebensqualitdten und Kompetenzen bezogen auf die
Arbeitsmarktfahigkeit
der Studenten im 1. Zyklus.
Studenten verassen, jedes Jahr, die Universitit, weil sie kein ginstiges Umield vorgefunden

haben das ihrer Lebensqualitit entspricht und das ihnen den Erwerd von notwendigen
fir ihre Ahighait arlaubt

Diese jahriche Evaluation soll eine Messung der fir die it it
win auch die | itiit der Studenten und ihee Entwickiung im Verauf des
Studitms verfoigen.

Die betrifft alle

und findet im D. 2009 statt,

1- Wie ist lhre

“Sehr stark
Eher stark
Eher sthwach

2- In wieweit sind Sie mit den

Gar nicht Nicht Einverstanden Sehr
i sinverstanden Einverstanden
1- Ich bin mit dem Ruf meiner
Universitat
2- Ich bin mit dem Ruf meiner
Fakultst zufrieden
3- Ich bin mit meinem Stabus als

Student (n) an der Universitit
2ufraden

4- lch bin mit der Qualithl des
Unterrichis nufrieden

‘Wir bendtigen ihre Ansichien um Empfehlungen vorschlagen zu kinnen, dee ihren
tassar . um den zu veringern (frihzeitiger Abgang von der
Unésversitat) urd ihnen ein Gleichgewicht zwischen dem Erwerb von ArbeitsmarkiBhigheit und
wner L

Studums

Es gibt keine richtigen oder falechen Anfworten.
Das was Sie denken zdhi.
Diaser F wird auf i Basis

Danke, dass Sie sich 20 Minuten Zeit nehmen um die § Seiten dieses
Fragebogen auszufiillen,

Faills Sia weiters Indormationen Gber dieses Projet winschen, wanden Ske sich an:

Prof. Michilie Baumann WVéironique Poi
Tol : 352,46 66446224 Tol : 3524666 44,
i

Université du Luxembourg, INSIDE
L-7201

‘Wir danken thnen fiir ihren wertvollen Beitrag.

5-Ich bin mit den Benotungen und

8- Ich bin mit dem kturellen und
sprtiichen Angebot der Universital
Zufrieden

- Ich bin mit dom, was de
inugung machi

10~ Ich bin miA deverstalsnestaurant
10- kch bin mit der Mensa zufrieden

44



3- An der in Bezug auf meine 4-Allgemeine Lebensqualitat!
Arbeitsmarktfihigheit'
EEmIEE AT
In wrlcheen Ausmall hat Thnan ihe GroBlaniails | In gewissem Hicht — | Uerhauet [ briaten S bve Lebensguaieatr | 1 I I 1 1
Studum an der Ureversat edautil Ausmal wirkiich micht
2 ermerben :
- In Ger Kommunkaabon . T
Unen P
2 i Informatioren umzugeren
[2onas 1 1 I I 1 ]
|3 W Zarian umzugenen
Tt
F- U it peaitien Evvataliung und om . Enweng | st [— Sate
| positives Vorhukten 2u haben B oin Korparichor Schmers e davon
5 U verantacrungsvell Zu sen A das 2u tun wars s Fu b haben?
B U 3kch an Vesndarungen & Bendtigen Sk sina tighche
ATLEESON medikamenttes Bohandung !
~ U Profi aus alen memen
T Viabon Sia das Geton! das Leben 20
Erfahrungen zu sammein (ie-long- b
Umin Ta arbanien
& Finvden Sie cass i Luben sinen Sinn 7
T N angeren 2 aebenen
T0- U an Projekien und Auigaben -
tedzunehmen 7 Kionan
11 Im scheifichen Bersich
- Fulian Sia 3ch 7 Thrars Wigicion Labon &
2-Tn dee Argurmeriaton Sicharrgit?
13- In der Problemiasung 8- Finden Sie ihr Umiold gesund?
T4-Tn Ger Teamarben
|70~ Haben S gengend Lrarge 10r e
T5- In ger FuPeung von anderen -l
T6- Um nious Technologeen anzawenden T1- Akzeptoren G e Aussehan 7
2ulomen
ot | Enwen | iy [ zemen see
T2- Faben S0 genugend Geid um ihre
Bardirinisse pu ertlilen 7
T3- Haiben i Go Informatonen, 0 S
Bantigen, Lm dan Allsg 2u biwdtigin
' 4 T4~ Fiaben S o Wigechiest 23
Echate + Froizniaitivitisen?
3 Lin Zang, Sweal Rt .
In Gwcion géndrale d ln mecharcie
appigue, Paltaue s Hud, Gudee, Ganadl, 2000
hitp: v rhdse go,
000184 /page00. shtmi
Ecnase o 1853

o
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[[15- Wz ki Sie sich

Sety Eibreen

16- Sind Sie mit Ihvem Schial zufrieden?

17- Wit zufrieden sind Sie mit iheer Filhigkeit
altdgliche Dinge eredigan zu kinnen?

18- Wi zufrieden sind Sie mit ibrer Fabigheil
Aebeiten auszufihren?

19- Sind Sie mit sich selbst zufneden 7

‘20- Wie zuffieden sind Sie mil ibren
persénlichen Bezishungen?

21- Wie zufrieden sind Sie mit iheem
Sexualeben 7

22- Wie zufrieden sind Sie mit der
Unterstiitzung, te Sie von inren Freunden
wrhalten?

23- Wie zufrieden sind Sie mit ihear
Wahnung?

Z4- Wi Zulrieden sind Si mil dem Zugang
zur medizinischar Versorgung?

25- Wie 2ufrieden sind Sie mil den
Transporimineln, die Sie ruitzen?

Melancholie, Verzweiflung, Angst oder

[Zﬁ-ﬁnufmsn&anemﬁanmm
prisa

o

5- Aligemeine Informationen

1= In welcher Universitit und Fakultiit sind Sie

eingeschneban?

- Universitdt Luxemburg FLSHASE

= Universitit Luxemburg FSTC

= Universitit Luxemburg FDEF

- Universitit Libge, sciences sociales
= Universitiit lasi, sciences sociales

2- In welchem Jahr sind Sie eingeschrieben?

3- Wieviele ECTS-Punkte (European Credit Transfart

Systerm) haben Sie erworben?
Nicht wenn Sie neu

4- Weiche Hochschulreife haben Sie?

5- Sind Sle ?

&~ Ihr Geburtsjahr?

7- Was ist das hichate Diplom Ihrer Eltern?

8- Was ist die sozio-professionnelle Kategorie Ihrer

Famisa?

sing.

\
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[ctassique)

Fachatitar

techeique.
pefasicnnal)

Arbetnn

Totinane
Arcusieing




