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Overview
1. Languages and education in Luxembourg
2.iTEO and storying
3.iTEO project

4. Findings

5. Conclusions
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1 The language situation in Luxembourg

At the social level
¢ Three administrative languages:
Luxembourgish, French, German

At individual level

60,2 % of the nursery children

do not speak Luxembourgish as a
home language on school entry
49,4 % without

Luxembourgish citizenship.

Details

e 2586 km?
* 549 680 people

e 45,3% without
Luxembourgish citizenship

* 36% of the active population
are commuters

-> Diverse linguistic landscape: L, G, F, P, |, E
as well as the Balkans’ languages
(MENJE 2015) & | ———
uni.lu

Languages in the education system

e Trilingual education system:
— Luxembourgish at the “précoce” (3- to 4-year-olds)
and in the compulsory nursery school (4- to 6-year-olds)
— German from Year 1 (6- to 7-year-olds)
— Oral French from Year 2 and written from Year 3

¢ Emphasis on Luxembourgish in nursery

¢ “Multiple multilingual education”
(Garcfa & Nelson 2011, 263).

Results of longitudinal assessment studies:
not all children have equal opportunities

il

The iPad App iTEO o

* Project iTEO addresses the need for the development of
innovative didactic methods in order to manage the diversity
and heterogeneity in Luxembourgish schools

e Oracy underdeveloped in schools (space, IRE, focus on the
individual)

¢ Relationship between oracy, literacy and general achievement
(Alexander 2012, Ulich 2003, Resnick et al. 2010)

¢ Inclusion, equal opportunities

2.iTEO

* TheiPad App
~ Records and edits oral language
~ Automatic replay: materializes language
and encourages reflection on language use

e Collaborative storytelling — concepts
— Language learning as a dynamic, social, cultural, cognitive and emotional process
— Respect for and capitalizing on children’s linguistic background/ TL as “normal"
— Voice, audience
— Agency, control, responsibility over the task
— Collaboration, dialogue (Lantolf & Poehner 2008, Swain et al. 2011)

e Children develop language and metalinguistic skills (Gretsch 1994, 2014;
Kirsch 2014; Kirsch & Gretsch 2015; Gretsch & Kirsch 2015)

http://storying.bsce.uni.lu & | B ————
uni.ly




Learning languages through storying

“It’s their (children’s) intuitive approach to all
occasions. It's the way they think.” (Paley 1991: 17) “Violetta”

“Telling stories, about ourselves and about
others, to ourselves and to others, is the most
natural and the earliest way in which we organize

our experience and our knowledge.” (Bruner 1996,
121)

Storying, defined as the activity of creating,

drawing, narrating, reading, writing, editing and
performing stories, is a leading activity for

language development (Chaikiin 2003; Newman & &
Holzman 1993).

It is a space for transformations of cognitive
processes, subjectivities and social structures.
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3.iTEO Project - methodology

Qualitative longitudinal study (2013 - 2016)

Research question (focus of the paper)

How do teachers and children use collaborative storytelling on iTEO in their daily

practice?

Participants (in this paper)
1 nursery class with 2 teachers and 2 focus children

Methods (data collected in this nursery class)

* Observation

* Video-recording of children’s collaborative storytelling (12
* Video-recording of activities with iTEO in class (1)

¢ Semi-structured interviews with the teacher (s

* Semi-structured interviews with parents )

* Regular conversations with the children (1)

Data analysis

¢ Grounded theory

e {TEO activities; genres;
languages; performances
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I FAKULTAT FOR SPRACHWISSENSCHAFTEN UND LITERATUR, GEISTESWISSENSCHAFTEN, KUNST UND ERZIEHUNGSWISSENSCHAFTEN

Number of children 18
Children with Luxembourgish 6
Children speaking 5
L gish at home
Citizenship L F,P,Sp, So,Iraq
Languages spoken at home L F,P,ESo, A ‘
uni.lu
Q) FAKULTAT FOR SPRACHWISSENSCHAFTEN UND LITERATUR, GEISTESWISSENSEHAFTEN, KUNST UNO ERZ
4. Findings - Storying in the classroom

R 7

Giving children a voice through storying

and me.

Use of iTEO for storytelling

e Systematic use

Fully integrated into classroom life

Available to all children at all times

Constraints regarding the organization rather than the
topic

Specific requests (e.g. listening to the story, collaboration)

the process and the product) in order to develop the
children’s languages and narrative structures in
Luxembourgish

Need for differentiated support (e.g. providing feedback on




A photo story: How children learn .........
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Ariana and Miley are listening to a story
they told together.

iTEO: Once upon a time there was
Aurore/ And then he went for a walk/ and
then Aurore slept/ ate biscuits and drank
coffee/ Then he took something and then
went again for a walk/ and he was in the
park/ and then he ate an ice cream. And
there is / there is a cow and the book is
closed/. And there is a cow and the book
is closed.

|Ariana looks at Miley

Mouse

The children speak Portuguese. The children speak Portuguese. I

—

IA: Now, it is music.
IM: Are we going to sing?
IA: Yes!

A: We have to tell a story now.

They press the recording icon.
[They sing a song in Luxembourgish
land listen to the replay.

= il

|A: The princess was in the park and where
imany flowers.

|A looks at Miley. When she remains silent,
Ishe continues.

/A: And then

IM: He picked a flower.

IA: And then he ate biscuits, drank coffee.
[Then he ate spaghetti and drank water.

M: And then he slept.

A: And then he washed himself and took
a shower.

M: And then

A whispers to Miley

M: And then he took the shampoo.

A stops the recording.

iTEO: The princess ....

Learning languages in the iTEO team

In line with findings on
- collaborative language learning
(Angelova et al. 2006,
Lantolf & Poehner 2008,
Swain et al. 2010)
Cognitive perspectives on
language learning

¢ Collaboration
— Discussing genre (text, song)
— Propelling the story
— Whispering ideas
— Uptake of ideas (e.g. biscuits, coffee)

— Repetition (De Houwer 2009,
Tracy 2008)
¢ Attentive Listening
e Clarifying (a “mouse”) * Translanguaging
e Corrections use of one’s entire semiotic repertoire for
meaning-making and communication
e Transformation (plot) (Blackledge & Creese 2010, Garcia & Wei 2014)
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Identity performance
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Ariana: emergent bilingual with
Luxembourgish and Portuguese
Developing a secure sense of identity
Inventing and transforming stories
based on Violetta, a Disney action-
hero. This teenager with a migrant
background moves to Argentina and
further develops her personality.
Multimodal performances and
translanguaging

Storying : ‘i
connects children,

topics and cultures

In line with findings on identity performances:
Cummins 2006, Creese & Blackledge 2010,
Garcia & Wei 2014.

(Dyson 1997, Paley 1991)

5. Conclusions

* iTEO as a learning tool

— valorises and to capitalizes on children’s background

— makes teachers aware of the children’s funds of knowledge and traces their
storying
allows teachers to monitor children’s progress

is used as a “normal” learning tool in all nursery classrooms

* iTEO offers spaces
— for collaborative language learning
— for translanguaging
— for further developing one’s personality

* iTEO contributes to the development of teacher-researchers

— regular team meetings in “professional communities of learners” (kincheloe,
2012, Morrow, 2005 Stewart, 2014)

— teachers link theory and practice ‘x ‘ u




Being a teacher-researcher
Echo iTEO

* Systematic observation

+ Systematic reflection on children’s learning
and the productive learning contexts

* Regular discussion with the other teachers
and the researchers about learning and
teaching processes

* Linking theory and practice

“I learned to let go and trust the children.
| also learned to listen more attentively to
them and became more aware of their

learning process. | learned to capitalize on
children’s resources in my teaching.” ‘35

Our blog:
http://storying.bsce.uni.lu

12/09/15

References

Alexander, R. (2012) Improving oracy and classroom talk in English schools: achievements and challenges.
Angelova, M., Gunawardena, D. & Volk, . (2006) Peer Teaching and Learning: Co-constructing Language in a
Dual Language First Grade, Language and Education, 20,3, 173-190

Bruner, J. (1996) The culture of Education. Cambridge, MA: Harvard University Press

Chaiklin, S. (2003) The zone of proximal development in Vygotsky's theory of learning and school instruction. In
Kozulin, A, Gindis, B., Ageyev, V.S. and Miller, S.M. (eds) Vygotsky’s educational theory on cultural context.
Cambridge: Cambridge University Press.Creese, Angela, and Adrian Blackledge. 2010. “Translanguaging in the
Bilingual Classroom: A Pedagogy for Learning and Teaching?” The Modern Language Journal 94 (1): 103-115.
Cummins, J. (1996) Negotiating identities: education for empowerment in a diverse society. Los Angeles:
California Association for Bilingual Education, Los Angeles.

Cummins, J. (2006) Identity texts: The imaginative construction of self through multiliteracies pedagogy. In
Garcia, O, Skutnabb-Kangas,T. & Torres-Guzman, E. (eds), Imagining multilingual schools. Language in
education and globalization. Clevedon: Multilingual Matters, 51-68.

De Houwer, A. (2009) Bilingual First Language Acquisition. Bristol: Multilingual Matters.

Dyson, A. H. (1997) What Difference Does Difference Make? Berkeley, CA: University of California.

Garcia, 0. & Nelson (2011) Bilingual. Education in the. 21st Century: A Global Perspective. Malden, MA and

Oxford: Basil/Blackwell.

Garcia, 0. & Wei, L. (2014) Translanguaging: Language, Bilingualism and Education. New York: Palgrave

Macmillan

Gretsch, G. (1994) TEO: Développement et Evaluation d'un Traitement de Texte Oral, Luxembourg, MEN/
CRIPT.

Gretsch, G. (August 2014) iTEO as a Tool-and-Result in dialogical multilingual language learning. In Morys, N.,
Kirsch, C., De Saint-Georges, |. and Gretsch, G. (eds) Lernen und Lehren in multilingualen Kontexten: Zum
Umgang mit sprachlich-kultureller Vielfalt im Klassenraum (Prof. Dr. Jiirgen Erfurt). Frankfurt: Peter Lang-Verlag
Kincheloe, J.L. (2012) Teachers as researchers: Qualitative enquiry as a path to empowerment. il
Routledge: New York.

References (cont.)

Kirsch, C. (August 2014) Storytelling at home and at the nursery school: A study of bilingual children’s literacy practices. In
Morys, N., Kirsch, C., De Saint-Georges, |. and Gretsch, G. (eds) Lernen und Lehren in multilingualen Kontexten.

Umgang mit sprachlich-kultureller Vielfalt im Klassenraum. (Prof. Dr. Jiirgen Erfurt). Frankfurt: Peter Lang Verlag.

Kirsch,C. & Gretsch, G. (2015) 'apprentissage langagier avec 'App iTEO.-Multilinguisme: enseignement, littératures et
cultures au Luxembourg. Synergies pays germanophones. Gerflint, 8.

Gretsch, G & Kirsch,C. (2015) Echo iTEO. Cc ) Mindforest,
Septembre.

Lantolf, J. P. & Poehner, M. E. (2008) Introduction to Sociocultural Theory and the Teaching of Second Languages. In
Lantolf, J. P. & Poehner, M. E. (Eds.), Sociocultural Theory and the Teaching of Second Languages. London: Equinox.
MENJE (2015) Key figures of the Luxembourgish education system, available on www.men.public.lu.

Morrow, L. M. (2005) Literacy development in the early years: Helping children read and write. Boston, MA: Allyn &
Bacon.

Newman, F. & Holzman, L. (1993) Lev Vygotsky: Revolutionary Scientist. London: Routledge

Resnick, L.B., Michaels, 5., 0'Connor, C. (2010) How (well structured) talk builds the mind. In Sternberg, ., Press, D. (eds.)
From genes to context: new discoveries about learning from educational research and their applications. New York,
Springer, 5.165-194

Paley, V. G. (1991). The boy who would be a helicopter. Cambridge, MA: Harvard University Press.

Stewart, C. (2014) i to Learning’, Journal of Adult Education, 43(1):
2833

Swain, M., Kinnear, P. and Steinman, L. (2011) Sociocultural Theory in Second Language Education: An Introduction
Through Narratives. Bristol: Multilingual Matters.

Tracy, R. (2008) Wie Kinder Sprachen lernen. Und wie wir sie dabei unterstiitzen kénnen. Tubingen: Francke.
Ulich, (2003) Literacy, sprachliche Bildung im Elementarbereich. Kindergarten heute, 3, 6-18.

Thank you for your attention!
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