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collaborative storytelling on iTEO 
in nursery schools in Luxembourg 

Assistant Prof. Dr Claudine Kirsch 
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The language situation in Luxembourg 

	
  
	
  

Details	
  
	
  

•  2	
  586	
  km2	
  

•  549	
  680	
  people	
  
•  45,3%	
  	
  do	
  not	
  have	
  

Luxembourgish	
  ci1zenship	
  
•  36%	
  of	
  the	
  ac1ve	
  popula1on	
  are	
  

commuters	
  (e.g.	
  France,	
  Belgium)	
  

	
  	
  	
  	
  	
  	
  At	
  the	
  social	
  level	
  
•  Three	
  administra1ve	
  languages:	
  	
  
	
  	
  	
  	
  	
  	
  Luxembourgish	
  (L),	
  French	
  (F),	
  German	
  (D)	
  
	
  
	
  

At	
  individual	
  level	
  
•  60,2	
  %	
  of	
  the	
  nursery	
  children	
  do	
  not	
  

speak	
  Luxembourgish	
  as	
  a	
  home	
  language	
  
on	
  school	
  entry	
  

	
  

	
  	
  	
  	
  →	
  Diverse	
  linguis1c	
  landscape:	
  L,	
  G,	
  F,	
  P,	
  I,	
  E	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  as	
  well	
  as	
  the	
  Balkans’	
  languages	
  
	
  

Languages in the education system 
	
  

•  Trilingual	
  educa1on	
  system:	
  
–  Luxembourgish	
  at	
  the	
  “précoce”	
  (3-­‐	
  to	
  4-­‐year-­‐olds)	
  
–  Luxembourgish	
  from	
  nursery	
  (4-­‐	
  to	
  6-­‐year-­‐olds)	
  
–  German	
  from	
  Year	
  1	
  (6-­‐	
  to	
  7-­‐year-­‐olds)	
  
–  Oral	
  French	
  from	
  Year	
  2	
  and	
  wri_en	
  from	
  Year	
  3	
  
	
  

•  Emphasis	
  on	
  Luxembourgish	
  in	
  nursery	
  	
  
	
  

•  “Mul1ple	
  mul1lingual	
  educa1on”	
  	
  
	
  	
  	
  	
  	
  	
  	
  (García	
  &	
  Nelson,	
  2011,	
  263)	
  

•  Monoglossic	
  perspec1ve,	
  languages	
  learned	
  	
  
	
  	
  	
  	
  	
  	
  	
  in	
  a	
  linear	
  and	
  compartmentalised	
  way	
  (Gretsch,	
  2014).	
  	
  
	
  

•  Results	
  of	
  	
  longitudinal	
  assessment	
  studies:	
  	
  not	
  all	
  children	
  have	
  equal	
  
opportuni1es	
  

	
  

	
  

•  Project	
  iTEO	
  addresses	
  the	
  need	
  for	
  the	
  development	
  of	
  innovaAve	
  didacAc	
  methods	
  
in	
  order	
  to	
  manage	
  the	
  diversity	
  and	
  heterogeneity	
  in	
  Luxembourgish	
  schools	
  	
  

Information about the nursery classes 
	
  	
   Class	
  1	
   Class	
  2	
  
Number	
  of	
  children	
   18	
  	
   18	
  	
  
Children	
  with	
  Luxembourgish	
  ci1zenship	
   6	
   12	
  
Children	
  with	
  Luxembourgish	
  ci1zenship	
  
speaking	
  Luxembourgish	
  

6	
   6	
  

Children	
  speaking	
  Luxembourgish	
  at	
  home	
   5	
   9	
  	
  of	
  which	
  bilinguals	
  
	
  

Ci1zenship	
   L,	
  F,	
  P,	
  Sp,	
  So,	
  Iraq	
   L,	
  P,	
  F,	
  E	
  
Languages	
  spoken	
  at	
  home	
   6:	
  L,	
  F,	
  E,	
  P,	
  So,	
  A 7:	
  	
  L,	
  F,	
  P,	
  E,	
  I,	
  B,	
  Se	
  

L:	
  Luxembourgish,	
  F:	
  French,	
  P:	
  Portuguese,	
  Sp:	
  Spanish,	
  E:	
  English,	
  I:	
  Italian,	
  
B:	
  Bosnian,	
  Se:	
  Serbian,	
  So:	
  Somali,	
  A:	
  Arabic	
  
	
  

Diversity	
  of	
  languages	
  	
  è	
  	
  language	
  pairings	
  not	
  always	
  possible	
  in	
  class	
  

Overview	
  
	
  

•  Context	
  Luxembourg	
  	
  

•  Mul1lingual	
  pedagogies	
  &	
  
iTEO	
  project	
  	
  

•  Translanguaging	
  

	
  

•  Findings	
  of	
  the	
  iTEO	
  project	
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Inclusive multilingual pedagogies 
	
  

•  Mul1lingual	
  pedagogies	
  (García	
  &	
  Nelson,	
  2011;	
  García	
  &	
  Wei,	
  2014)	
  

–  Are	
  inclusive	
  and	
  empowering	
  (the	
  teachers’	
  responsibility,	
  Peček,	
  2014)	
  
–  Are	
  suppor1ve	
  of	
  social	
  jus1ce	
  and	
  poli1cal	
  par1cipa1on	
  	
  
–  Provide	
  spaces	
  for	
  dynamic	
  and	
  transglossic	
  language	
  arrangement	
  	
  
–  Focus	
  on	
  the	
  (flexible)	
  use	
  of	
  languages	
  as	
  media	
  of	
  instruc1on	
  
–  Give	
  children	
  a	
  choice	
  and	
  some	
  agency	
  when	
  it	
  comes	
  to	
  language	
  use	
  
	
  	
  
	
  

•  Two	
  core	
  pedagogical	
  principles:	
  	
  	
  
–  A_en1on	
  to	
  social	
  jus1ce	
  	
  
–  A_en1on	
  to	
  social	
  prac1ce	
  

Project iTEO 
•  The	
  iPad	
  App	
  iTEO	
  
	
  

–  Records	
  and	
  edits	
  oral	
  language	
  
–  Automa1c	
  replay:	
  materializes	
  and	
  objec1fies	
  language	
  
	
  	
  	
  	
  	
  	
  encourages	
  reflec1on	
  on	
  language	
  use	
  
	
  

	
  

•  Children	
  develop	
  language	
  and	
  metalinguis1c	
  skills	
  (Gretsch,	
  1994,	
  2014;	
  Kirsch,	
  2014;	
  
Gretsch	
  &	
  Kirsch,	
  2014,	
  forthcoming)	
  

	
  
•  Learning	
  languages	
  through	
  collabora1ve	
  storytelling	
  on	
  iTEO	
  

–  Focus	
  on	
  literacy	
  
–  Language/	
  language	
  learning	
  perceived	
  as	
  a	
  dynamic,	
  social,	
  cultural,	
  cogni1ve	
  and	
  

emo1onal	
  process	
  
–  Focus	
  on	
  collabora1on	
  and	
  dialogue	
  
–  Respect	
  for	
  and	
  capitaliza1on	
  on	
  children’s	
  linguis1c	
  background/	
  TL	
  as	
  “normal"	
  
–  Voice,	
  audience	
  
–  Agency,	
  control,	
  responsibility	
  over	
  the	
  task	
  
	
  

 

h_ps://blog.bsce.uni.lu/storying/;	
  h_ps://itunes.apple.com/de/app/iteo/id485277716?mt=8	
  
	
  
 

Project iTEO 
•  The	
  iPad	
  App	
  iTEO	
  
	
  

–  Records	
  and	
  edits	
  oral	
  language	
  
–  Automa1c	
  replay:	
  materializes	
  and	
  objec1fies	
  language	
  
	
  	
  	
  	
  	
  	
  encourages	
  reflec1on	
  on	
  language	
  use	
  
	
  

	
  

•  Children	
  develop	
  language	
  and	
  metalinguis1c	
  skills	
  (Gretsch,	
  1994,	
  2014;	
  Kirsch,	
  2014;	
  
Gretsch	
  &	
  Kirsch,	
  2014,	
  forthcoming)	
  

	
  
•  Learning	
  languages	
  through	
  collabora1ve	
  storytelling	
  on	
  iTEO	
  

–  Focus	
  on	
  literacy	
  
–  Language/	
  language	
  learning	
  perceived	
  as	
  a	
  dynamic,	
  social,	
  cultural,	
  cogni1ve	
  and	
  

emo1onal	
  process	
  
–  Focus	
  on	
  collabora1on	
  and	
  dialogue	
  
–  Respect	
  for	
  and	
  capitaliza1on	
  on	
  children’s	
  linguis1c	
  background/	
  TL	
  as	
  “normal"	
  
–  Voice,	
  audience	
  
–  Agency,	
  control,	
  responsibility	
  over	
  the	
  task	
  
	
  

 

h_ps://blog.bsce.uni.lu/storying/;	
  h_ps://itunes.apple.com/de/app/iteo/id485277716?mt=8	
  
	
  
 

Multilingual pedagogies 

Languaging on iTEO (1) 
 
 
 
 
 
	
  

J:	
  Once	
  upon	
  the	
  1me	
  there	
  was	
  a	
  princess	
  and	
  
she	
  has,	
  uh,	
  she	
  lived	
  in	
  a	
  land,	
  that	
  was	
  not	
  
very	
  beau1ful.	
  There	
  came	
  a	
  prince.	
  He	
  was	
  
very	
  handsome	
  and,	
  she,	
  uh,	
  he	
  wants	
  to	
  marry	
  
her.	
  	
  

 
 
 
 
 
	
  

D:	
  Then	
  a	
  baddie	
  arrives.	
  And	
  he	
  destroys	
  
everything	
  with	
  his	
  mega,	
  mega	
  knife.	
  He	
  
destroys	
  the	
  house.	
  And	
  he	
  destroys	
  
everything,	
  everything.	
  With	
  (?),	
  four,	
  five	
  (?).	
  	
  

	
  

J:	
  And	
  then,	
  hey,	
  Keeko,	
  do	
  you	
  give	
  me	
  this?	
  
 

Languaging on iTEO (2) 
 
 
 
 
 
 
 
	
  

D:	
  Yes,	
  and	
  then	
  can,	
  and	
  then	
  he	
  said	
  
J:	
  Yes	
  
D:	
  No	
  

J:	
  No.	
  And	
  then	
  came	
  a	
  baddie,	
  he	
  can,	
  	
  
he	
  killed	
  the	
  man.	
  
 

 
 
 
 
 
 
	
  

D:	
  And	
  then	
  the,	
  uh,	
  was	
  destroyed.	
  
J:	
  And	
  now	
  the	
  story	
  is	
  over.	
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Methodology 

	
  

	
  

Research	
  ques?ons	
  
-­‐  How	
  do	
  teachers	
  and	
  children	
  use	
  iTEO	
  in	
  their	
  daily	
  prac1ce?	
  
-­‐  In	
  what	
  ways	
  does	
  iTEO	
  contribute	
  to	
  change	
  language	
  learning	
  prac1ces?	
  

Par?cipants	
  
–  2	
  primary	
  school	
  classes	
  (Year	
  1/	
  2)	
  
–  2	
  nursery	
  classes	
  

Qualita?ve	
  longitudinal	
  study	
  
	
  	
  	
  	
  	
  	
  (2013	
  –	
  2016)	
  
	
  

•  funding:	
  University	
  of	
  Luxembourg	
  
and	
  Ministry	
  of	
  Educa1on,	
  
Childhood	
  and	
  Youth	
  

	
  

Methods	
  
	
  

•  Observa1on	
  
•  Video-­‐recording	
  of	
  children’s	
  collabora1ve	
  storytelling	
  (12)	
  
•  Video-­‐recording	
  of	
  ac1vi1es	
  with	
  iTEO	
  involving	
  the	
  teacher	
  and	
  the	
  class	
  (12)	
  	
  	
  
•  Semi-­‐structured	
  interviews	
  with	
  the	
  teacher	
  carried	
  out	
  by	
  the	
  researcher	
  
•  Semi-­‐structured	
  interviews	
  with	
  parents	
  (2)	
  
•  Regular	
  conversa1ons	
  with	
  the	
  children	
  (12)	
  
	
  

Data	
  analysis	
  
	
  

•  Grounded	
  theory	
  

•  Instances	
  of	
  TL	
  
–  Categories	
  (languages,	
  people	
  involved,	
  context,	
  task,	
  reason)	
  
–  Based	
  on	
  86	
  stories	
  and	
  2	
  interviews	
  

	
  	
  	
  	
  	
  	
   

Overview	
  
	
  

•  Context	
  Luxembourg	
  	
  

•  Mul1lingual	
  pedagogies	
  &	
  
iTEO	
  project	
  	
  

•  Translanguaging/	
  using	
  one’s	
  
en1re	
  linguis1c	
  repertoire	
  

	
  

•  Findings	
  of	
  the	
  iTEO	
  project	
  

Using one’s entire verbal and non-verbal linguistic 
repertoire / Translanguaging 

	
  

•  Garcia	
  (2009:45):	
  “For	
  us,	
  translanguagings	
  are	
  mul1ple	
  discursive	
  
prac1ces	
  in	
  which	
  bilinguals	
  engage	
  in	
  order	
  to	
  make	
  sense	
  of	
  their	
  
bilingual	
  worlds.	
  Translanguaging	
  therefore	
  goes	
  beyond	
  what	
  has	
  been	
  
termed	
  code-­‐switching,	
  although	
  it	
  includes	
  it,	
  as	
  well	
  as	
  other	
  kinds	
  of	
  
bilingual	
  language	
  use	
  and	
  bilingual	
  contact.”	
  

•  Lewis,	
  Jones,	
  Baker	
  (2012:	
  656):	
  languaging	
  is	
  regarded	
  as	
  the	
  “holis1c	
  
process	
  through	
  which	
  we	
  gain	
  understanding,	
  make	
  sense,	
  communicate,	
  
and	
  shape	
  our	
  knowledge	
  and	
  experience	
  through	
  language”.	
  	
  

•  Blackledge	
  and	
  Creese	
  (2010):	
  “	
  …	
  make	
  meaning,	
  transmit	
  informa?on,	
  
and	
  perform	
  iden??es	
  using	
  the	
  linguis1c	
  signs	
  at	
  [their]	
  disposal	
  to	
  
connect	
  with	
  [their]	
  audience	
  in	
  community	
  engagement”	
  	
  

 

 

One of the foci of our research project 
•  In	
  what	
  ways	
  do	
  nursery	
  children	
  develop	
  their	
  linguisAc	
  

repertoire	
  through	
  iTEO?	
  When	
  and	
  how	
  do	
  they	
  translanguage	
  
in	
  collaboraAve	
  storytelling	
  events?	
  

	
  

•  To	
  what	
  extent	
  do	
  young	
  bilinguals	
  translanguage	
  in	
  
collabora1ve	
  tasks?	
  	
  
–  Williams;	
  Baker,	
  Jones	
  &	
  Lewis	
  (2012):	
  TL	
  generally	
  with	
  the	
  more	
  proficient	
  ones	
  
–  García	
  (2009):	
  	
  possible	
  with	
  beginners	
  
–  García	
  &	
  Kano	
  (2014):	
  different	
  strategies	
  depending	
  on	
  proficiency	
  
	
  

•  When	
  and	
  how	
  do	
  children	
  translanguage?	
  	
  
–  Strategies	
  for	
  pupil-­‐ini1ated	
  TL	
  have	
  been	
  iden1fied	
  but	
  more	
  research	
  is	
  needed	
  

Insights into pupil translanguaging 
Aims	
  	
  
(García	
  &	
  Wei,	
  2014)	
  	
  

Strategies/	
  situa?ons	
  

“Build 
background 
knowledge to 
help students in 
the meaning-
making 
process”	
  

-­‐  Ask	
  ques1ons,	
  hypothesize,	
  give	
  explana1ons,	
  clarify	
  
the	
  meaning,	
  make	
  links	
  

-­‐  Translate,	
  paraphrase	
  (7)	
  	
  
-  Read	
  and	
  write	
  mul1lingual	
  texts	
  (1,	
  3,	
  5,	
  6,	
  9,	
  10,	
  11,	
  12,	
  13,	
  

16,17)	
  
	
  
	
  
	
  

-  Use	
  mul1modality	
  (7,	
  18)	
  
-  Translate	
  (17,	
  18)	
  
-  Model	
  (17)	
  
-  Gather	
  informa1on	
  &	
  discuss	
  content	
  in	
  different	
  

languages	
  (2)	
  
-  Use	
  glosses	
  when	
  wri1ng,	
  making	
  annota1ons	
  (18)	
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Insights into pupil-initiated translanguaging 
Aims	
  	
  
(García	
  &	
  Wei,	
  2014)	
  	
  

Strategies/	
  situa?ons	
  

Communication 	
   -  Possibility	
  to	
  communicate	
  together	
  (6)	
  
-  Wri_en	
  communica1on	
  (4,	
  17,	
  18)	
  

“Differentiate 
and adapt to 
sby’s needs”	
  

-  Help	
  a	
  peer	
  (7,	
  17)	
  	
  
	
  	
  

Identity 
investment and 
positionality	
  

-  Mark	
  iden1fy	
  (4,6)	
  
-  Convey	
  one’s	
  voice	
  (4,	
  18)	
  

2.	
  Lewis,	
  Jones,	
  Baker,	
  2012;	
  	
  4.	
  Canagarajah,	
  2011;	
  6.	
  Creese	
  &	
  Blackledge,	
  2010;	
  7.	
  Esquinca	
  et	
  al.,	
  2014	
  
17.	
  Olmedo,	
  2003;	
  18.	
  Velasco	
  &	
  García,	
  2014	
  
 

Overview	
  
	
  

•  Context	
  Luxembourg	
  	
  

•  Mul1lingual	
  pedagogies	
  &	
  
iTEO	
  project	
  	
  

•  Translanguaging	
  

	
  

•  Findings	
  of	
  the	
  iTEO	
  project	
  

Findings: Extent of TL 

Class	
  1	
   Class	
  2	
  
Luana	
  (P)	
   Jim	
  (E)	
  
Amiin	
  (S)	
   Daniel	
  (F,	
  I)	
  

Chris1na	
  (P)	
  

•  All	
  children	
  use	
  TL	
  

•  Apart	
  from	
  one	
  child,	
  
TL	
  instances	
  occur	
  in	
  
the	
  majority	
  of	
  their	
  
storytelling	
  events	
  (47	
  
events)	
  	
  

	
  

	
  	
  	
  	
   

The	
  data	
  are	
  based	
  on	
  	
  
86	
  storytelling	
  events	
  

Languages used 

•  Children	
  drew	
  on	
  a	
  range	
  of	
  languages	
  
•  Mul1lingual	
  country	
  
•  Languages	
  of	
  their	
  peers	
  
•  New	
  technologies	
  (Russian)	
  
	
  

•  TL	
  depends	
  on	
  the	
  child	
  and	
  on	
  the	
  “space”	
  and	
  develops	
  over	
  1me	
  

	
  	
   Luana	
   Amiin	
   Jim	
   Daniel	
   Chris1na	
  
English	
   	
  	
   	
  	
   18	
   1	
   1	
  
French	
   	
  	
   1	
   9	
   3	
   6	
  
German	
   	
  	
   15	
   1	
   	
  	
   	
  	
  
Portuguese	
   20	
   	
  	
   1	
   	
  	
   6	
  
Spanish	
   4	
   	
  	
   	
  	
   	
  	
   	
  	
  
Luxembourgish	
   ✓	
   ✓	
   ✓	
   ✓	
   ✓	
  

Findings continued: TL situations 
Ac?vi?es	
  	
   Numbers	
  of	
  ?me	
  	
  

mul1modality	
   31	
  

manage	
  task	
   18	
  

collabora1ve	
  talk	
   17	
  

metalanguage	
   9	
  

chat	
   8	
  

construct	
  knowledge	
   5	
  

defer	
   5	
  

evaluate	
   4	
  

translate	
   2	
  

differen1ate	
   2	
  

correct	
   1	
  

repeat	
   1	
  

co-­‐construc1ng	
   1	
  

•  use	
  of	
  poin1ng	
  and	
  
other	
  body	
  language	
  

•  language	
  pairings	
  

Identity performance 

Type of text Translanguaging 
n° of times 

Own creation (G, F, E, P) 29 

Song (F, P, E, Sp, Russian) 11 

Count, tell the time 4 

Retell a story 2 

Report on an event/ experience 1 
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“In	
  this	
  translanguaging	
  space,	
  children’s	
  language	
  
pracAces	
  are	
  brought	
  together	
  in	
  ways	
  that	
  not	
  only	
  
develop	
  an	
  extended	
  bilingual	
  repertoire	
  capable	
  of	
  
deeply	
  involving	
  them	
  cogniAvely,	
  but	
  also	
  a	
  more	
  
sophisAcated	
  metalinguisAc	
  awareness	
  that	
  would	
  
enable	
  them	
  to	
  negoAate	
  these	
  extended	
  linguisAc	
  
repertoires.	
  	
  
That	
  is,	
  in	
  these	
  translanguaging	
  spaces	
  linguisAcally	
  
diverse	
  students	
  are	
  able	
  to	
  co-­‐construct	
  their	
  language	
  
experAse,	
  recognize	
  each	
  other	
  as	
  resources,	
  and	
  act	
  on	
  
their	
  knowing	
  and	
  doing.”	
  
(García	
  &	
  Wei,	
  2014,	
  75)	
  	
  

	
  

Discussion: TL situations 

Similari?es	
  with	
  other	
  authers	
  
	
  

•  Mul1modality	
  (Velasco	
  &	
  Garcia,	
  2014)	
  	
  
•  Deferral	
  (“postpone”-­‐	
  Olmedo,	
  2003;	
  Velasco	
  &	
  Garcia,	
  2014)	
  	
  

•  Transla1on/	
  paraphrase	
  (Olmedo,	
  2003;	
  Velasco	
  &	
  Garcia,	
  2014)	
  

•  Voice	
  (Creese	
  &	
  Blackledge,	
  2010;	
  Canagarajah,	
  2011;	
  	
  Velasco	
  &	
  Garcia,	
  2014)	
  	
  
•  Chat	
  (“communica1on	
  with	
  friend”	
  -­‐	
  Creese	
  &	
  Blackledge,	
  2010)	
  	
  

•  Management	
  of	
  the	
  task	
  
•  Collabora1ve	
  talk	
  (Lewis,	
  Jones	
  &	
  Lewis,	
  2012;	
  	
  García	
  &	
  Wei,	
  2014	
  )	
  	
  

•  Evalua1on	
  	
  

Discussion 

•  New	
  perspec1ves	
  on	
  TL	
  in	
  “super-­‐diverse”	
  classrooms	
  

•  Contrast	
  with	
  the	
  TL	
  strategies	
  of	
  children	
  in	
  primary	
  school	
  
(e.g.	
  different	
  languages,	
  different	
  interpreta1on	
  and	
  
appropria1on	
  of	
  the	
  iTEO	
  collabora1ve	
  storytelling	
  task)	
  

•  Cummins	
  on	
  how	
  to	
  address	
  inequali1es:	
  
–  literacy	
  engagement	
  
–  iden1ty	
  performance	
  

•  Role	
  of	
  professional	
  development	
  	
  

Thank	
  you	
  for	
  your	
  a_en1on!	
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